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2006: Jeffersonian Visions 

 
Name:  Jeff Gentile and Christine Wynne  School:  Portland Public Schools 
 
Unit Title:  Jeffersonian Visions and its Impact on Western Expansion 
 
Target Grade Level:  8th Grade Language Arts and Social Studies 
 
Approximate Time Needed:  9-10  45-minute class periods 
 
Unit Driving Question/Issue:  What was President Thomas Jefferson’s vision for America? 
How did it affect the lives of Native Americans and Euro-American Settlers with the expansion 
of territory into the West? 
 
Unit Overview:  This unit covers Thomas Jefferson’s Vision for America as it specifically 
relates to the effect on Native American tribes.  Lessons will cover Jefferson’s mandate to Lewis 
& Clark in their expedition to the west and how that started a chain of events culminating in the 
settlement of the West by “yeoman farmers”, the clashes with Native Americans and the Indian 
Wars, and the resulting reservation system.  Using the Nez Perce experience, students will write 
historical monologues that synthesize Jefferson’s vision with the key characters and events that 
shaped western history. 
 
Time Period:  1800-1880 
 
Prerequisite Knowledge: 

• Louisiana Purchase 
• Lewis and Clark Expedition 
• Manifest Destiny 
• Westward Expansion 
• Oregon Trail 
• Gold Rush Immigration 
• Civil War 
• Trail of Tears and Indian Reservation System 

 
Unit Lesson Plans: 
 
1. Jefferson’s Vision and Purpose of the Louisiana Purchase and the Lewis & Clark Expedition 

(1 Day) 
• Map of Lewis & Clark Expedition Routes, Louisiana Purchase and Control of Land 

2.  Jefferson’s vision of Native Americans and the new United States (2 Days) 
• “Jefferson’s Policy of Assimilation and Civilization” 
• “Jefferson’s Instructions to Capt. Meriwether Lewis” 
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• “Jefferson’s Policy of Ethnic Cleansing” 
3. Westward Expansion and Immigration:  Analyzing and Interpreting Maps of Oregon 

Settlement and the Native Americans (1-2 Days)  
• Growth of cities between 1840 and 1880 
• Indian Reservations and unclaimed land 
• Indian Battles from 1820-1880 

4. Background on Indian Wars, Chief Joseph, and the Nez Pierce (1 Day) 
5. Dramatic Historic Monologues: Team Research, Preparation and Presentation (4 Days) 
 
National History Standards:  Students will… 
 
Understand the United States territorial expansion between 1801 and 1861, and how it affected 
relations with external powers and Native Americans 

• Understand the short-term political and long-term cultural impacts of the Louisiana 
Purchase  

• Understand how early state and federal policy influenced various Native American tribes  
• Understand the social and political impact of the idea of Manifest Destiny  
• Understand federal Indian policy and United States foreign policy after the Civil War 
• Understand interaction between Native Americans and white society  

 
Understand how the industrial revolution, increasing immigration, the rapid expansion of 
slavery, and the westward movement changed American lives and led to regional tensions 

• Understand how major technological and economic developments influenced various 
groups  

• Understand characteristics of life on the western frontier in the 19th century  
 
Oregon Social Studies Benchmark Standards:  Students will… 
 
Represent and interpret data and chronological relationships from history, using timelines and 
narratives. 
 
Distinguish between cause and effect relationships and events that happen or occur concurrently 
or sequentially. 

• Recognize how forces from different spheres of life (political, economic, and social) can 
cause or shape an event. For example, the forced relocation of Indians in the 19th century 
was shaped by economic forces (the desire of white settlers for land), political forces 
(treaties and military actions) and social forces (attitudes about native peoples). 

 
Understand how individuals, issues and events changed or significantly influenced the course of 
U.S. history post American Revolution through 1900. 

• Understand the effects of 19th century westward migration, the idea of Manifest Destiny, 
European immigration, and rural to urban migration on indigenous populations and 
newcomers in the United States. 

• Understand the effects of Indian Wars and the opening of the West on Indian tribes.  
 
Examine a controversial event, issue, or problem from more than one perspective. 
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Unit Assessment: 
 
Each student, working in a team, will create a monologue representing a Native American (Nez 
Perce), white U.S. settler, politician, or military figure affected by Jefferson’s vision and the 
westward expansion of the United States to Oregon Territory.  Each student presents the 
perspective of their person at four key historical events in the Nez Perce tribe: Treaty of 1855, 
Treaty of 1863, 1877, 1877 after three month military retreat from U.S. Army. The different 
voices of each group will contrast with each other during each time period, culminating with 
Chief Joseph’s speech of “I will fight no more forever.” 
 
Students viewing the monologues will take notes on each point of view and write a concluding 
paragraph reflecting their thoughts about these questions: 

• Was Jefferson’s vision of “America” successful for all?  Why or why not? 
• What would have happened if Jefferson had never purchased the Louisiana Territory? 
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LESSONS ONE and TWO:  Jefferson’s Vision and Purpose behind the Louisiana 
Purchase and Lewis and Clark Expedition and its relationship to Native Americans. 
 
Objectives:  Students will… 
 
1. Analyze the lands explored by Lewis and Clark and speculate about the purpose of the 

Expedition. 
2. Analyze several primary documents written by Thomas Jefferson regarding the Lewis & 

Clark Expedition and Native American relations.  
• Thomas Jefferson’s Feb. 8, 1803 Letter to Benjamin Hawkins 
• President Thomas Jefferson’s June 20, 1803 Letter of Instructions to Captain Meriwether. 
• Thomas Jefferson’s August 28, 1807 Letter to Secretary of War Henry Dearborn 

 
Outcome/Goals:  Students will… 
 
1. Explain the purpose and intent of each primary Jeffersonian document, particularly with 

regards to US – Native American relationships. 
2. Create group posters that present information from one of these documents. 
3. Complete a worksheet based on all groups’ presentations about the purpose of the Lewis and 

Clark Expedition. 
 
Time Needed:  3-4  45-minute class periods 
 
Materials: 

• Map of Lewis & Clark Expedition Routes and Control of Land 
• Copy of “Jefferson’s Policy of Assimilation and Civilization” (Letter to Benjamin 

Hawkins – Feb. 1803) 
• Copy of “Jefferson’s Instructions to Capt. Meriwether Lewis” 
• Poster boards, constructions paper, tape/glue 
• Optional: access to internet (for downloading images for posters) 

 
Procedures: 
 
1. Warm-up Exercise 
 
(Adapted from National Geographic Lesson Plan on Lewis and Clark Expedition: 
http://www.nationalgeographic.com/xpeditions/lessons/13/g68/object.html) 
 
As students enter the classroom, hand them (or tell them) the number that corresponds to the 
order in which they arrive, then have them "stake their claim" by picking the "best" place 
("territory") in the classroom to sit. The person who gets there first often gains benefits!  

Thomas Jefferson was convinced that "getting there first" was essential, one reason that he 
commissioned the Lewis and Clark expedition. He believed the future of the young country lay 
in the West, and knew that other countries had claims on western lands. Have students discuss 
what they know about the mission of the expedition, and why it was important to Jefferson.  
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Have students create a list of eight to ten things Jefferson might have wanted Lewis and Clark to 
accomplish on their trip west.  
 
2.  Class/Small Group Discussion 
 
Have students examine the map "Lewis and Clark Expedition Routes and Control of Lands." Ask 
students the following questions:  

• What do you think Jefferson knew about western lands?  
• What area do you think Jefferson knew the least about? Why?  
• Who, if anyone, had more or different information about those areas?  
• What other countries had interests in North America? What land had they claimed?  
• Why was it important for Jefferson to learn about this land?  

3. Class/Small Group Discussion 
 
Distribute copies of “Jefferson’s Policy of Assimilation and Civilization.” Ask students the 
following questions: 

• Why and how did Jefferson want to change Native American way of life?   
• How did he think Native Americans would benefit from these changes? 
• How did he think the U.S. would benefit if Native Americans changed their way of life? 
• How did he think Native Americans would first react to his ideas? 

4.  Poster Activity 
 
Have students review their list of 8-10 things they thought Jefferson wanted to know about the 
west.  Distribute copies of “Jefferson’s Instructions to Lewis and Clark.”  Form students into 
small groups to create and present display size posters with bulleted information on one of the 
following themes: 
 

1. Observations of Land and Water Features 
a. What should Lewis and Clark take note of?  
b. Why did Jefferson want this information? 
c. How could this information be used in the future? 
 

2. Observations of Native Americans  
a. What should Lewis and Clark take note of?  
b. Why did Jefferson want this information? 
c. How could this information be used in the future? 

 
3. Observations of  Natural Resources (soil, vegetation, animals, climate)  

a. What should Lewis and Clark take note of?  
b. Why did Jefferson want this information? 
c. How could this information be used in the future? 
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4. Treatment of  Native Americans 
a. How should Lewis and Clark treat the Native Americans? 
b. Why did Jefferson want the Natives to be treated this way? 
c. How could this new relationship be used in the future? 

 
Once students are formed into groups, their task is to read and analyze their sections from 
Jefferson’s instructions then create posters with at a minimum:  

• Large print title. 
• Bulleted answers to key questions. 
• Images or symbols related to or representing theme/information (students can draw 

the images or retrieve images from the internet). 
 
Each group will present their poster to the class.  Alternative:  Prepare a worksheet that students 
can complete based on information presented on the poster and through the oral presentation. 
Students can also walk around and view the various posters.  Keep the posters up during this unit 
as reference for Jefferson’s purpose for the Lewis and Clark Expedition. 
 
5. Class Discussion/Lecture 
  
Review the key functions of the Lewis and Clark Expedition: 

• Secure access to and control over the Louisiana Territory before the English and the 
Spanish secured greater control.   

• Lay groundwork for: 
o excluding other world powers by securing friendly relations with Native 

Americans and 
o moving Native Americans to dependent trading relationship  and later to 

assimilation as farmers/ranchers. 
• Open up the vast landscape to farming and the idealized American citizen farmer 

(Jefferson believed Louisiana Purchase had enough land for “1,000 generations of 
farmers”). 

 
6. Class/Small Group Discussion 
 
Distribute copies of “Jefferson’s Policy of Ethnic Cleansing.” Review key points from the class 
discussion on Jefferson’s Policy of Assimilation and Civilization.  Ask students the following 
questions: 

• Why and how did Jefferson want to change Native American way of life?   
• How did he think Native Americans would benefit from these changes? 
• How did he think the U.S. would benefit if Native Americans changed their way of life? 
• How did he think Native Americans would first react to his ideas? 
• How does this “policy” differ from Jefferson’s previous letter about assimilation and 

civilization?  How is it similar? 
• Do you think the Native Americans had a “choice” about whether they would assimilate 

or not? 
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ADDITIONAL RESOURCES ON THOMAS JEFFERSON:  
 
A transcription of the entire Jefferson's Instructions to Lewis for the Expedition with pictures 
from the Jefferson Monticello home page 
(http://www.monticello.org/jefferson/lewisandclark/instructions.html).  If you print out these six-
pages in landscape mode, students can write notes on either side of the paragraphs. 
 
Several “Questions to Consider” regarding Jefferson’s Instructions to Lewis from Catherine 
Lavendar, Department of History at The College of Staten Island, City University of New York. 
http://www.library.csi.cuny.edu/dept/history/lavender/jefflettques.html 
 
A National Geographic middle school lesson exploring the purpose of the Lewis & Clark 
expedition with additional activities and questions you could use or adapt.  
http://www.nationalgeographic.com/xpeditions/lessons/13/g68/object.html 
 
Prairie Public Television’s “North to the Mandan” containing a summary of what Lewis & Clark 
actually found on their journeys with regard to Jefferson’s instructions. 
http://www.prairiepublic.org/features/mandannation/whattheyfound.htm 
 
 



 8

 

LEWIS & CLARK EXPEDITION ROUTES 
CONTROL OF LANDS 
 

 
 
http://www.nationalgeographic.com/xpeditions/activities/01/lewis_map_4.html 
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Jefferson’s Policy of Assimilation and Civilization 
 
To Benjamin Hawkins 
Monticello, February 8, 1803 
 
Dear Sir: 

…I consider the business of hunting as already become insufficient to furnish clothing 
and subsistence to the Indians. The promotion of agriculture, therefore, and household 
manufacture, are essential in their preservations, and I am disposed to aid and 
encourage it liberally. This will enable them to live on much smaller portions of land, 
and, indeed, will render their vast forests useless but for the range of cattle; for which 
purpose, also, as they become better farmers, they will be found useless, and even 
disadvantageous. While they are learning to do better on less land, our increasing 
numbers will be calling for more land, and thus a coincidence of interests will be 
produced between those who have land to spare, and want other necessaries, and 
those who have such necessaries to spare, and want lands. This commerce, then, will 
be for the good of both, and those who are friends to both ought to encourage it...In 
truth, the ultimate point of rest and happiness for them is to let our settlements and 
theirs meet and blend together, to intermix, and become one people. 

Incorporating themselves with us as citizens of the United States, this is what the 
natural progress of things will, of course, bring on, and it will be better to promote than 
to retard it. Surely it will be better for them to be identified with us, and preserved in the 
occupation of their lands, than be exposed to the many casualties which may endanger 
them while a separate people. I have little doubt, but that your reflections must have led 
you to view the various ways in which their history may terminate, and to see that this is 
the one most for their happiness. And we have already had an application from a 
settlement of Indians to become citizens of the United States. It is possible, perhaps 
probable, that this idea may be so novel as that it might shock the Indians, were it even 
hinted to them. Of course, you will keep it for your own reflection; but, convinced of its 
soundness, I feel it consistent with pure morality to lead them towards it, to familiarize 
them to the idea that it is for their interest to cede lands at times to the United States, 
and for us thus to procure gratifications to our citizens, from time to time, by new 
acquisitions of land… 

That it may be so with you, I sincerely pray, and tender you my friendly and respectful 
salutations. 

 
Source: University of Virginia e-Library at http://etext.virginia.edu/toc/modeng/public/JefLett.html (excerpts 
of letter). 
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Thomas Jefferson’s Instructions to Capt. Meriwether Lewis 

[June 20 1803] 

To <Captain> Meriwether Lewis esq. Capt. of the 1st. regiment, of Infantry of the U.S. of A. 

…Instruments for ascertaining by celestial observations, the geography of the country through 
which you will pass, have been already provided. Light articles for barter and presents among the 
Indians, arms for your attendants, say from 10 to 12 men, boats, tents, & other traveling 
apparatus with ammunition, medicine, surgical instruments and provisions you will have 
prepared with such aids as the Secretary at War can yield in his department and from him also 
you will receive authority to engage among our troops, by voluntary agreement, the number of 
attendants above mentioned, over whom you, as their commanding officer, are invested with all 
the powers the laws give in such a case… 

…The object of your mission is to explore the Missouri river & such principal stream of it as by 
it's course and communication with the waters of the Pacific ocean whether the Columbia, 
Oregon, Colorado or any other river may offer the most direct & practicable water 
communication across this continent for the purposes of commerce. 

Beginning at the mouth of the Missouri, you will take <careful> observations of latitude & 
longitude at all remarkable points on the river, & especially at the mouth of rivers, at rapids, at 
islands & other places & objects distinguished by such <durable> natural marks & characters of 
a durable <nature> kind as that they may with certainty be recognized hereafter… 

...The commerce which may be carried on with the people inhabiting the line you will pursue, 
renders a knowledge of those people important. You will therefore endeavor to make yourself 
acquainted <with> as far as a diligent pursuit of your journey shall admit, with the names of the 
nations & their numbers; the extent & limits of their possessions; their relations with other tribes 
of nations; their language, traditions, monuments; their ordinary occupations in agriculture, 
fishing, hunting, war, arts & the implements for these; their food, clothing, & domestic 
accomodations; the diseases prevalent among them, & the remedies they use; moral & physical 
circumstances which distinguish them from the tribes we know; peculiarities in their laws, 
customs & dispositions; and articles of commerce they may need or furnish & to what extent. 

And considering the interest which every nation has in extending & strengthening the authority 
of reason & justice among the people around them, it will be useful to acquire what knowledge 
you can of the state of morality, religion & information among them; as it may better enable 
those who may endeavor to civilize & instruct them, to adapt their measures to the existing 
notions & practices of those on whom they are to operate. 

Other objects worthy of notice will be the soil & face of the country it's growth & vegetable 
productions, especially those not of the US; the animals of the country generally, & especially 
those not known in the US; the remains & accounts of any which may be deemed rare or extinct; 
the mineral productions of every kind, but more particularly metals, limestone, pit-coal & salt-
petre, salines & mineral waters, noting the temperature of the last & such circumstances as may 
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indicate their character; volcanic appearances; climate, as characterized by the thermometer, by 
the proportion of rainy, cloudy & clear days, by lightening, hail, snow, ice, by the access & 
recess of frost, by the winds prevailing at different seasons, the dates at which particular plants 
put forth or lose their flower, or leaf, times of appearance of particular birds, reptiles or insects. 

Although your route will be along the channel of the Missouri, yet you will endeavor to inform 
yourself, by enquiry, of the character & extent of the country watered by it's branches & 
especially on it's Southern side, the North river or Rio Bravo which runs into the gulf of Mexico, 
and the North river, or Rio Colorado which runs into the gulf of California, are understood to be 
the principal streams heading opposite to the waters of the Missouri, and running Southwardly. 
Whether the dividing grounds between the Missouri & them are mountains or flat lands, what are 
their distance from the Missouri, the character of the intermediate country & the people 
inhabiting it are worthy of particular enquiry. The Northern waters of the Missouri are less to be 
enquired after, because they have been ascertained to a considerable degree & are still in a 
course of ascertainment by English traders, and travelers. But if you can learn any thing certain 
of the most Northern source of the Mississippi & of it's position relatively to the lake of the 
woods, it will be interesting to us… 

…In all your intercourse with the natives, treat them in the most friendly & conciliatory manner 
which their own conduct will admit; allay all jealousies as to the object of your journey, satisfy 
them of it's innocence, make them acquainted with the position, extent character, peaceable & 
commercial dispositions of the US; of our wish to be neighborly, friendly & useful to them & of 
our dispositions to a commercial intercourse with them; confer with them on the points most 
convenient as mutual emporiums, and the articles of most desirable interchange for them & us. If 
a few of their influential chiefs within practicable distance wish to visit us, arrange such a visit 
with them, and furnish them with authority to call on our officers, on their entering the US to 
have them conveyed to this place at the public expense. If any of them should wish to have some 
of their young people brought up with us & taught such arts as may be useful to them, we will 
receive, instruct & take care of them. Such a mission whether of influential chiefs or of young 
people would give some security to your own party.  Carry with you some matter of the kinepox; 
inform those of them with whom you may be, of it's efficacy as a preservative from the smallpox 
& instruct & encourage them in the use of it. This may be especially done wherever you 
winter… 

…Should you reach the Pacific ocean inform yourself of the circumstances which may decide 
whether the furs of those parts may not be collected as advantageously at the head of the 
Missouri (convenient as is supposed to the waters of the Colorado & Oregon or Columbia) as at 
Nootka sound, or any other point of that coast; and that trade be consequently conducted through 
the Missouri & U.S. more beneficially than by the circumnavigation now practiced. 

Given under my hand at the city of Washington this 20th day of June 1803.* ... Th. J. Pr. U.S. of 
A. 
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Jefferson’s Policy of “Ethnic Cleansing” 
To the Secretary of War (Henry Dearborn) 
Monticello, August 28, 1807. 
 
Dear Sir, 

While it appeared that the workings among the Indians of that neighborhood proceeded from 
their prophet chiefly & that his endeavors were directed to restoring them to their ancient mode 
of life, to the feeding & clothing themselves with the produce of the chase & refusing all those 
articles of meat, drink & clothing, which they can only obtain from the whites, and are now 
rendered necessary by habit, I thought it a transient enthusiasm, which, if let alone, would 
evaporate innocently of itself; although visibly tinctured with a partiality against the U. S…I think, 
therefore, we can no longer leave them to their own course, but that we should immediately 
prepare for war in that quarter & at the same time redouble our efforts for peace. 

I propose, therefore, that…while these preparations for war are openly going on, Governors Hull 
& Harrison be instructed to have interviews by themselves or well-chosen agents, with the 
chiefs of the several tribes in that quarter, to recall to their minds the paternal policy pursued 
towards them by the U. S. and still meant to be pursued. That we never wished to do them an 
injury, but on the contrary, to give them all the assistance in our power towards improving their 
condition & enabling them to support themselves & their families. 

 …We have learnt that some tribes are already expressing intentions hostile to the U.S., we 
think it proper to apprise them of the ground on which they now stand & that on which they will 
stand; for which purpose we make to them this solemn declaration of our unalterable 
determination, that we wish them to live in peace with all nations as well as with us, and we 
have no intention ever to strike them or to do them an injury of any sort, unless first attacked or 
threatened; but that learning that some of them meditate war on us, we too are preparing for 
war against those & those only who shall seek it; and that if ever we are constrained to life the 
hatchet against any tribe, we will never lay it down till that tribe is exterminated, or driven 
beyond the Mississippi.  

Adjuring them, therefore, if they wish to remain on the land which covers the bones of their 
fathers, to keep the peace with a people who ask their friendship without needing it, who wish to 
avoid war without fearing it. In war, they will kill some of us; we shall destroy all of them.  

I salute you with great affection & respect. 
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LESSON THREE:  Reading and Interpreting Maps Showing Historical Data about Native 
Americans and Settler Life in 1800’s Oregon. 
 
Objective:  Students will… 
 
Analyze spatial/map data with regard to the impact of immigrant settlements on Native 
Americans in Oregon. 

• Lands held by Native Americans 
• Settlement and Population Growth 
• Battles between Natives and Settlers 

 
Outcome/Goals:  Students will look at maps and start to see how the information presented can 
be read, interpreted and lead to assumptions or guesses about human relations in Oregon.  
Students will also begin to visualize spatial patterns of settlements and violent clashes between 
settlers and Native Americans during that period.  This exercise will be used as an introduction 
to the source information that students can use to create the historical monologues. 
 
Time Needed:  1-2  45-minute class periods. 
 
Materials: 

• CD ROM of ATLAS of OREGON installed on school lab computers (make sure tech 
support places an execute icon on the desktop or in the program menu for easy access). 

• Copies of Guiding Discussion Questions 
• PC’s or MACS that can effectively operate the Atlas of Oregon Maps 

 
Procedures: 
 
Introduction: This session is to remind or show students that the “themes” of information on a 
map can be read and interpreted as a “story” about location and events.  This map interpretation 
activity is meant to be engaged in groups, in a non-competitive, fun way so that students just 
look at and discuss several maps, which will lead to deeper connections in later videos or 
research that students will conduct to create their historical monologues. 
 
Activity: 
   
1. Have students form groups (3-4 students). 
2. In the computer lab, first demonstrate how to open the Atlas of Oregon computer program 

(you should make sure that it is loaded and running on all the computers first). Model some 
of the tools such as… 

 Opening the program and accessing Main Menus (Human Geography, Physical 
Geography, etc.) 

 What are all the categories within the menus? 
 How to navigate back and forth between the maps in a category. 
 How to use some of the cool tools (slider menus to show change over time, etc.) 
 How to access the text narrative about the maps. 
 How to turn on different “themes” in the map and how to interpret the legends. 
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3. Hand out the Guiding Questions Worksheet and instruct students that they will be using the 
maps found on the Atlas of Oregon to answer the questions.  Instructions on which maps to 
use will be on the worksheet.  Students should also be encouraged to look at more 
information and “play” with the program to discover more information. 

4. Teacher walks around listening in on conversations, noticing map knowledge deficiencies 
(and pointing out tips and guides to better read the maps).  Answers do not have to be correct.  
It is up to the teacher to add information, guide students to clearer answers.  Teacher needs to 
take note of inaccuracies and mistaken interpretations to correct them or send students to 
information that allows them to correct themselves. 

5. Teacher can offer faster, more technologically savvy students the opportunity to quickly 
research events or topics online using Wikipedia (if computers have access to internet). 

 
Lesson Assessment: 
 
Grade overall effort, cooperation and learning attitude.  Grade as you walk around.  Is student 
asking good questions?  Conversing on task with group mates?  Adjusting to new information or 
finding ways to use the technology?  Is student writing down answers or just talking?  Is student 
off task or refusing to accept guidance and help? 
 
Depending on time, everyone in class or one person from each group would be asked to offer one 
or two pieces of information learned from all the maps. 
 
Extra credit if students can create complete sentences using facts from all the maps 
interconnected. 
 
Extensions/Modifications: 
 
Modification:  Teacher could arrange groups so that struggling learners are paired with students 
more adept at operating a computer. 
 
Classrooms without computer access could use a hardcopy of the Oregon Atlas or copies of the 
maps referenced here.  Modify the guiding questions appropriately. 
 
Extension:  To show comprehension and knowledge in writing format, students can be asked to 
write an expository paragraph or half page on information presented in each of the three maps. 
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THE ATLAS OF OREGON:  A GUIDE TO READING AND 
INTERPRETING MAPS ABOUT OREGON 

 
Student Names: 
 
_____________________________________________________  ___________________________________________________ 
 
_____________________________________________________   ___________________________________________________ 
 
_____________________________________________________  ___________________________________________________ 

 
NATIVE AMERICAN PEOPLES IN OREGON IN 1850 

 
(a) Start Atlas of Oregon program by clicking on the icon on the desktop. 
(b) Click on [BEGIN]. 
(c) Click on to bring up the [HUMAN GEOGRAPHY] menu. 
(d) Highlight/click on [MAJOR NATIVE AMERICAN GROUPS OF 1850]. 
 
GUIDING QUESTIONS TO ANSWER/DISCUSS WITHIN YOUR GROUP: 
 
1.  Which part of Oregon was home to the majority of Native American tribes as of 1850? 
 
 
2.  Which part of the state was home to the Nez Perce? 
 
 
3.  Which Oregon tribe bordered the Nez Perce? 
 
 
4.  Why do you think so many tribes lived along or close to the Oregon Coastal range? 
 
 
 
 
 
5.  According to the “Map Note” (click on icon to get all the text information), why are there 
fewer tribes (less population density) east of the Cascade Mountains? 
 
 
 
 
6.  What other facts can you uncover by just looking at and interpreting the map information?  
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POPULATION GROWTH IN OREGON (1870-1900) 
 
(a) Click on and bring up the “HUMAN GEOGRAPHY” main menu again. 
(b) Click on [CITIES] which shows the increase in Oregon’s “white” population over the 
decades. 
 
GUIDING QUESTIONS TO ANSWER/DISCUSS WITHIN YOUR GROUP: 
 
1.  In 1870, where did most settlers tend to live?  Why do you think this was? 
 
 
 
2.  How does the population or areas of settlement change from 1870-80 to 1880-1890?  (Use the 
timeline below the map). 
 
 
 
3.  Using the legend to the left of the maps, what are several observations or comments you can 
make about cities, towns and population growth of Oregon during the 1890’s?  Try to notice new 
cities, larger circles (populations), whether or not a city grew or lost people and where people 
continued to settle or move to. 
 
 
 
 
 
 
4.  What changes do you notice in population growth during the 1900-1910 years?  Why might 
this be happening?  What do you think has changed (if anything)? 
 
 
 
 
 
 
5.  List 4-5 facts you can gather from reading the map notes (click on the [MORE] button in the 
upper left corner of the map screen). 
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CONFLICT BETWEEN NATIVE AMERICANS AND OREGON 
SETTLERS (1870-1900) 

 
(a) Click on and bring up the “HUMAN GEOGRAPHY” main menu again. 
(b) Click on [BATTLES AND AREA OF GREATEST DISEASE MORTALITY] which shows 
major battles between Native Americans and Settlers and the areas of Epidemics which wiped 
out much of the Native American Population. 
 
GUIDING QUESTIONS TO ANSWER/DISCUSS WITHIN YOUR GROUP: 
 
Keep in mind the maps you’ve already looked at.  Try to consider how the information on these 
maps about the conflicts between Native American and Settlers related to the other map 
information you’ve already looked at about population growth. 
 
1.  Click your mouse on the [PLAY] button to see where and when battles occur from 1810-
1880.  Where do most early battles take place?  In which decade? 
 
 
 
2.  In which part of Oregon do the vast majority of hostilities occur? 
 
 
 
3.  Which part of Oregon experiences the least amount of hostile interactions between settlers 
and Native Americans? 
 
 
 
4.  Think back to the map showing population growth of white settlers?  Where do many cities 
develop? What is the number of battles near the developed areas?   Why might this be? 
 
 
 
 
 
 
5.  List 4-5 facts you learn from the research notes by clicking on the [MORE] section in the 
upper left corner of the map screen. 
 



OREGON NATIVE AMERICAN TRIBAL GROUPS 
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LESSON FOUR:  Expansion into the West.  How did it change the lives of the Nez Perce? 
 
Objectives:  Students will… 
 
1. Watch and discuss sections of the PBS documentary on the West focusing on Nez Perce 

history “I will fight no more forever…” 
2. Understand the critical events and conflicts between settlers and Native American tribes. 
3. Identify how disease and conflicts (battles) affected U.S. relations with Native tribes. 
4. Exposure to historical specific historical materials including quotations, primary source 

documents, etc. in preparation for creation of the dramatic historical monologues. 
 
Outcome/Goals:  Students will… 
 
1. Be able to connect migration westward and the concurrent changes in the lives of Native 

Americans (particularly the Nez Perce) in the region. 
2. Appreciate the chaos that affected the Native American tribes (disease and battles) and how 

that contributed to the ability of Euro-American settlers to occupy native lands and the U.S. 
authorities to negotiate treaties and consign tribes to reservations. 

3. Identify the major time periods and events that altered the Nez Perce tribe, eventually 
resulting in their moving to their assigned reservation. 

4. Appreciate the different perspectives of the major players in these historic events (in 
preparation for creation of the dramatic historical monologues). 

 
Time Needed:  2  45-minute class periods 
 
Materials: 

• Copy of the PBS Documentary Series THE WEST Episode 6 “Fight No More Forever” 
• VHS/TV Equipment for viewing 
• Maps of the Pacific Northwest (relief/climate), the Wallowa Valley, Nez Perce 

Reservation in Idaho 
 
Procedures: 
 
“I Will Fight No More Forever” (adapted from the PBS The West Lesson Resources) 
http://www.pbs.org/weta/thewest/lesson_plans/lesson03.htm 
 
This lesson asks students to view westward expansion from the perspective of the Nez Perce and 
their leader Hin-mah-too-yah-lat-kekt (Chief Joseph). Students follow the epic struggle of the 
Nez Perce against the United States government by viewing Episode 6 "Fight No More Forever" 
of the PBS Series “The West.” As each small segment is shown, a discussion follows in which 
students are asked to problem solve the best response had they been the leader of the Nez Perce. 
  
1. Write on the board the two following quotations:  
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• "Whensoever hostile aggressions…require a resort to war, we must meet our duty and 
convince the world that we are just friends and brave enemies.” 
— Thomas Jefferson, 1806 in a letter to Andrew Jackson 

• "Nonviolence is the answer to the crucial political and moral questions of our time; the 
need for man to overcome oppression and violence without resorting to oppression and 
violence." 
— Martin Luther King, Jr. in a speech accepting the Nobel Peace Prize, 1964 

 
2. Ask students to discuss when they believe, if ever, war is justified. Try to elicit from students 
specific examples from history of "just" wars, or of leaders of successful non-violent 
movements. 
 
3. Now show the opening of Episode 6, "Fight No More Forever," in The West. The 
introduction lasts until approximately 7 minutes into the film. It describes how the Nez Perce 
Indians helped Lewis and Clark survive their journey across America at the beginning of the 
19th Century, only to find that by century's end they were betrayed and forced on to reservations. 
Their reaction to their tragic predicament forms the first part of this lesson. 
 
4. Now fast forward and begin to show the sequence "Good Words," which begins about 102 
minutes into Episode 6 and ends 20 minutes later. You will show this segment in small clips, 
stopping to discuss controversial questions along the way. Throughout, ask students to stay 
attuned to the words of Chief Joseph and his powerful and poetic use of language. 
  
From 102:00 stop approximately four minutes later when Oliver Howard declares that Chief 
Joseph's band of Nez Perce must be moved onto a reservation within the month. 
 
5. Ask the following questions eliciting as much controversy as possible: 
 

• Do you think Chief Joseph's father was foolish not to move onto a reservation along with 
other bands of Nez Perce? 

• Should Chief Joseph and his followers agree to move on to the reservation now, or should 
they put up a fight? 

• Should Joseph have refused Howard's offer to buy their lands for them in an attempt to 
save them? 

• How do you explain Howard's role as military commander of this effort, given his 
enlightened role as head of the Freedman's Bureau after the Civil War? (See the profile of 
Oliver Howard for more information.) 

 
6. Continue to show the film beginning with the sequence of drumbeats. Only a minute or two 
further in the film describes how, against Chief Joseph's wishes, young Nez Perce warriors 
murder 18 white settlers. Unwittingly, Chief Joseph leads his people into war. 
 
7. Now distribute maps of the Pacific Northwest (or use an overhead to project). Ask students to 
locate the Wallowa Valley in Oregon and the current-day Nez Perce Reservation.  
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As they look at their maps ask the class: What do you think Chief Joseph should do now? Should 
he remain a pacifist or become a war leader? List on the board the various options the class 
suggests, such as flight to Canada, refuge with another tribe. Ask students to consider the terrain 
in this region of the country. Distribute maps showing precipitation and rainfall and ask: What 
will be the most difficult aspects of survival in this part of the country? 
 
8. Tell the class that as you continue to show them the next sequences of the film you would 
like them to take notes. They should divide a sheet of paper into two columns, one marked "Nez 
Perce" and the other "U.S. Army." Ask them to keep score of the losses suffered by both sides. 
 
9. Now continue to show the film through the fight at White Bird Canyon, the flight through the 
Bitterroot Mountains, the battle at Big Hole, Montana. Stop when a discussion of Big Hole is 
complete at approximately 108 minutes.  Now pose the following questions:  

• Should Chief Joseph continue to fight, especially since his Indian allies, the Crows, have 
deserted him?  

• What could justify the continued loss of Nez Perce lives?  
• What effect do you think these events might have had on American citizens around the 

country as they read news of these events in their papers?  
 

10. Continue to show the film as students take notes. They can trace the Nez Perce journey on a 
map of the “Nez Perce Trail”.  Stop at approximately 119:00 with Chief Joseph's famous speech, 
which ends "I will fight no more forever."  Ask the class:  

• Should the Nez Perce have surrendered at this point? If so why?  
• On what condition did Chief Joseph surrender?  
• In what ways could Chief Joseph's (and the war chief Looking Glass') strategy of retreat 

be compared to George Washington's lengthy retreat during the American Revolution? 
Can a retreat be an offensive tactic as well as a defensive one?  

• In what ways could Chief Joseph's attempts to win his people's freedom be compared to 
Nat Turner's ill-fated slave rebellion?  

 
11.  Continue to the end of the film episode.  Focus on Chief Joseph's famous speech, paying 
close attention to what he has to say about words: "Words do not pay for my dead people. They 
do not pay for my country now overrun by white men. They do not protect my father's grave. 
They do not pay for my horses and cattle. Good words do not give me back my children. . ."  
Now pose the questions:  

• What effect did the flight of the Nez Perce have on the Nez Perce nation?  
• Would you characterize their flight and fight as a success or failure?  
• What effect did it have on America?  
• What effect have Chief Joseph's words had on America's conscience?  

 
Lesson Assessment: 
 
Students will be assessed by their participation in class discussion. 
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Extensions/Modifications: 
 
Ask students to research the Nez Perce today. Some relevant Web sites include: Nez Perce 
Photography (http://www.nezperce.com/npphoto.html) and Nez Perce Information & Education 
(http://www.nezperce.com/npedu5.html).  
 
Ask students to research the current struggles of various Indian nations to regain their lands and 
other rights. A good source is American Indian History and Related Issues 
(http://www.csulb.edu/projects/ais/index.html.  
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LESSON FIVE:  Dramatic Historic Monologues (and Unit Conclusion)  
 
Objectives:  Students will… 
 
1. Research historical figures and historical events regarding the Nez Perce tribe and its 

conflicts and negotiations with U.S. figures. 
2. Create dramatic monologues representing one of the following people: 

a. Member of the Nez Perce tribe 
b. Euro-American Settler 
c. U.S. Politician/Indian Agent 
d. U.S. Soldier 
e. Thomas Jefferson 

3. Choose an event and time within which to frame the context of their monologues including: 
a. Treaty of 1855 (Creation of original Nez Perce reservation) 
b. Treaty of 1863 (Reduction of Nez Perce reservation by 90%) 
c. June, 1877 (Non-treaty Nez Perce ordered to move to reservation) 
d. October, 1877 (Nez Perce led retreat from U.S. Calvary for 1300 miles in less 

than 4 month but were finally ambushed and put under siege for five days) 
4. Understand the social/political dynamics of this time period via the personal experiences of 

key figures. 
5. Understand and appreciate the different perspectives of the key figures during this time 

period. 
 
Outcome/Goals:  Students will… 
 
1. Be able to connect migration westward and the concurrent changes in the lives of Native 

Americans (particularly the Nez Perce) in the region. 
2. Understand the connection between Jefferson’s vision of westward expansion (the 

“civilization” of the west) and how it influenced the relationship with native tribes and the 
“choice” between assimilation and reservations. 

3. Appreciate the competition between Euro-American settlers seeking land and Native 
Americans, decimated by disease and conflicts, ceding large sections of traditional lands to 
the U.S. government. 

4. Gain skills in gathering and interpreting historical documents. 
5. Gain skills in writing creative dialogue. 
 
Time Needed:  4 days (including research and presentation) 
 
Materials: 

• Access to computer lab (for internet research) and library resources 
• Dramatic Presentation: Student Notes (as audience) 
• Dramatic Monologue: Student Notes (prep for dramatic presentation) 
• Student instructions/resources for preparing Monologues and Jeffersonian Response 
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Procedures: 
 
Introduction 
 
Discuss the purpose of creating historical monologues.  Model (or show videos) of some 
historical dramatization scripts.  Show examples of primary and secondary source documents.  
Discuss the difference.  Discuss “legitimate” sources of information versus spurious or 
prejudices sources. 
 
Character Selection 
 
Students will first select their “events” from the following: 

• Treaty of 1855 (Nez Perce move to Reservation) 
• Treaty of 1863 (Nez Perce Reservation reduced 90%) 
• June 1877 (Beginning of the Nez Perce Fight and Flight) 
• October 1877 (The Retreat and Negotiating the Surrender) 

 
Advanced and/or TAG students can choose to represent Thomas Jefferson – who will respond to 
the various characters and events after presentation. 
 
Optional:  Teacher can assign events and characters. 
 
Research 
 
Students will conduct research on their events within “research groups” (groups of students 
working within the same event period) in order to pool effort and share knowledge and insights. 
 
Students will individually choose a character for their monologue and use the Monologue 
Preparation Notes to organize their research and to use as an aid for writing the monologue. 
 
Preparation of Monologues 
 
Monologues should be at least 2 minutes in length and should include the following: 

• Identification of character and time period via monologue script. 
• At least one actual quotation – if available. 
• Inclusion of at least 2 “facts” about the character and/or the event. 
• Script that conveys opinion and “emotion” of character. 
• Background image (projected via InFocus). 

 
Presentation of Monologues 
 
Students will present their monologues (organize the presentation so that the events are in 
sequence – this will aid in distinguishing the possible perspectives). 
 
During the monologue presentations students will take notes on each person’s point of view on 
whether to… 
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When writing your monologue, think about: 
 
Who are you talking to?  
 
 
 
 
What are you trying to persuade them about? 
 
 
 
 
 
 
 
 
 
 
What visuals can you use to support your monologue? (i.e. blown up photograph or picture, 
pieces of clothing, an object, etc.) 
 
 
 
 
 
 
 
 
 
Include specific quotes in your monologue to demonstrate your character’s “voice” (no more 
than a few sentences or a paragraph should be quoted in your monologue). 
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Historical Event #1:  Council and Treaty of 1855 
 
In 1855 Governor Isaac Stevens of the Washington Territory organized a council to designate 
separate areas of Natives and Euro-American settlers and invited the elder Chief Joseph of the 
Nez Perce and other Nez Perce Chiefs to Walla Walla, Washington, for a meeting.  In the 1855 
Treaty, the Nez Perce tribe sold part of their land to the U.S. government and were given a 
reserve of seven million acres, encompassing northeastern Oregon, western Idaho, and eastern 
Washington.  Some of the Nez Perce Chiefs were very reluctant to sign the treaty. 
 
Resources for 1855 Council 

 
Background information “Chief Joseph’s Own Story”: 
http://www.ohs.org/education/oregonhistory/upload/14471_1.pdf 
 
1855 Treaty:  Transcription of actual Treaty between Nez Perce and U.S. 
http://www.lib.uidaho.edu/mcbeth/governmentdoc/1855www.htm 
 
Key Characters: Native Americans 
 
“Elder” Chief Joseph (father of younger Joseph, Chief during the Nez Perce War) 
http://www.lib.uidaho.edu/mcbeth/sohon/joseph.htm 
 
“Elder”Looking Glass ( father of younger Looking Glass, Chief during the Nez Perce War) 
http://www.lib.uidaho.edu/mcbeth/sohon/lookingglass.htm 
http://www.pbs.org/weta/thewest/people/i_r/looking.htm 
 
Key Characters: “White” Americans 
 
Isaac Stevens (First governor of Washington Territory who negotiated 1855 Treaty) 
http://en.wikipedia.org/wiki/Isaac_Stevens 
http://www.lib.uidaho.edu/mcbeth/sohon/stevens.htm 
 
William Craig, Indian Agent, Nez Perce 
http://www.lib.uidaho.edu/mcbeth/sohon/wcraig.htm 
 
Marcus and Narcissus Whitman, first pioneer missionaries to Oregon Territory, massacred in 
1848  (good composite biography of typical settler) 
http://www.pbs.org/weta/thewest/people/s_z/whitman.htm 
 
Henry Spalding, missionary to Nez Perce and settler 
http://en.wikipedia.org/wiki/Henry_H._Spalding 
http://www.nps.gov/nepe/spalding1a.htm  
http://www.nps.gov/nepe/spalding1b.htm 
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Historical Event #2:  Treaty of 1863 
 
Gold was discovered in 1860 on Nez Perce land in western Idaho.  Prospectors and businessmen 
wanted a smaller reservation that excluded the gold fields. The U.S. government negotiated a 
treaty that reduced the Nez Perce land to 700,000 acres, one tenth the size of the 1855 Treaty. 
The U.S government would pay the Nez Perce for their lost land that would now be open to 
white settlers and mining.  The remaining land of the reservation would be divided into 20 acre 
allotments for each family to farm “like the whites do.”  The Nez Perce Chiefs were very divided 
about whether to even participate in the Treaty Council or to sign the treaty. 
 
Resources for 1863 Council 
 
Background information leading to Treaty 
http://www.lib.uidaho.edu/mcbeth/governmentdoc/hist1863.htm 
http://www.ohs.org/education/oregonhistory/historical_records/dspDocument.cfm?doc_ID=345
DAB0D-07C5-9A58-3A11825474D21653 
http://www.nezperce.com/npedu10.html 
 
1863 Treaty: Transcription of actual treaty between some of the Nez Perce leaders and U.S. 
government 
http://www.lib.uidaho.edu/mcbeth/governmentdoc/1863www.htm 
 
Key Characters: Native Americans 
 
Joseph the Elder 
http://www.lib.uidaho.edu/mcbeth/governmentdoc/hist1863.htm 
 
Chief White Bird 
http://www.ohs.org/education/oregonhistory/historical_records/dspDocument.cfm?doc_ID=39A
5200E-B6D2-9C10-EC5162FFD81706D9 
http://www.fs.fed.us/npnht/people/index.shtml#White%20Bird 
 
Chief Lawyer (Nez Perce Chief who agreed to the reduction of Nez Perce territory under the 
Treaty of 1863, leader of the “Treaty” Nez Perce) 
http://www.lib.uidaho.edu/mcbeth/sohon/lawyer.htm 
http://www.lib.uidaho.edu/mcbeth/governmentdoc/hist1863.htm 
 
Key Characters: “White” Americans 
 
A.J. Cain, Indian Agent to Nez Perce 
http://content.lib.washington.edu/cgi-bin/htmldoc.exe?CISOROOT=/lctext&CISOPTR=140 
 
Miners and prospectors to the gold fields on the Nez Perce land 
http://www.ohs.org/education/oregonhistory/historical_records/dspDocument.cfm?doc_ID=345
DAB0D-07C5-9A58-3A11825474D21653 
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Historical Event #3:  1877 Beginning of Nez Perce Fight and Flight 
 
Several Nez Perce Chiefs did not sign the Treaty of 1863 and continued to live on their traditional 
homeland in the Wallowa Valley. In 1871, Elder Chief Joseph, leader of the non-treaty band of Nez 
Perce, died at 85. At nearly the same time, the first white emigrants pushed their herds of cattle from the 
Grande Ronde Valley into the Wallowa Valley's lush meadows. Chief Joseph, the elder chief's oldest son, 
was now responsible for the band's relations with other tribes and the U.S. Government and its agents. 
 
The government told “white” emigrants that the Wallowa valley was United States property and that they 
could settle there and would be protected by the U.S. military.  In the spring of 1877 the government 
issued an ultimatum to the non-treaty Nez Perce and the cavalry, led by General O.O. Howard, was sent 
by General Sherman to move the non-treaty groups onto reservation land.  The Wallowa Band, led by 
Chiefs Joseph, Looking Glass, and White Bird, agreed to move peacefully to reservation land at Lapwai. 
The last few days in the Wallowa Valley were emotional ones for the Nez Perce. Several young warriors, 
intent on avenging the deaths of tribal members killed by miners and settlers, killed several white 
ranchers. However, the Nez Perce Chiefs did not want to fight General Howard who was leading the 
Cavalry against them. 
 
Resources for June 1877 Nez Perce Ordered to Reservation 

 
Background Information:  http://www.nezperce.com/npedu10.html 
 
Key Characters: Native Americans 
 
Chief Joseph Biographies and Quotes: 
http://en.wikipedia.org/wiki/Chief_Joseph 
http://www.pbs.org/weta/thewest/people/a_c/chiefjoseph.htm 
http://www.indians.org/welker/joseph.htm 
http://www.pbs.org/weta/thewest/resources/archives/six/jospeak.htm 
 
Chief Looking Glass:  
http://www.pbs.org/weta/thewest/people/i_r/looking.htm   
http://www.lib.uidaho.edu/mcbeth/sohon/lookingglass.htm 
 
Walaitits (one of the young Nez Perce who killed the white ranchers who had killed one of his 
comrade’s father, an act that started the Nez Perce War) 
http://www.fs.fed.us/npnht/people/index.shtml#wife 
 
Key Characters:  “White” Americans 
 
General O.O. Howard (sent by General Sherman to make sure the “non-treaty” Nez Perce to 
moved to a reservation) 
http://www.pbs.org/weta/thewest/people/d_h/howard.htm 
http://en.wikipedia.org/wiki/Oliver_Howard 
 
White farmers and cattlemen 
http://www.endoftheoregontrail.org/oregontrails/neemepootrail.html 
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Historical Event # 4: October 1877 End of Nez Perce Flight 
 

Still hoping to avoid further bloodshed, Chief Joseph began leading his people north toward the 
reservation. Only sixteen miles away from the reservation they were attacked by soldiers.  Chief 
Joseph began a strategic retreat now regarded as one of the greatest retreats in all military 
history.  With 2000 U.S. soldiers in pursuit, Chief Joseph led 800 Nez Perce toward freedom at 
the Canadian border. For over three months, the Nez Perce out-maneuvered and battled their 
pursuers traveling 1,700 miles across Oregon, Washington, Idaho, and Montana. 

General Howard, leading the opposing cavalry, was impressed with the skill with which the Nez 
Perce fought, using advance and rear guards, skirmish lines, and field fortifications. General 
Miles, leading a rear guard surprised the Nez Perce before their final push in to Canada, just 
forty miles from the Canadian border where they hoped to find sanctuary with Sitting Bull and 
his followers.  Finally, after a devastating five-day battle during freezing weather conditions with 
no food or blankets, Chief Joseph and the other Nez Perce Chiefs had to decide what to do.   

Resources for October 1877 End of Nez Perce Flight and War 
 
Nez Perce National Historic Trail Map 
http://www.fs.fed.us/npnht/images/map.jpg 
 
Quotes from the 1877 Nez Perce Flight 
http://www.fs.fed.us/npnht/quotes/quotes2.shtml 
http://www.fs.fed.us/npnht/quotes/lolo.shtml 
 
Background Information 
http://www.nezperce.com/npedu10.html 
 
Negotiating the Surrender 
http://www.ohs.org/education/oregonhistory/historical_records/dspDocument.cfm?doc_ID=3973
8EC9-DB18-CC9A-E28CE911792CBCF2 
 
Key Characters: Native Americans 
 
Chief Joseph Biographies 
http://en.wikipedia.org/wiki/Chief_Joseph 
http://www.pbs.org/weta/thewest/people/a_c/chiefjoseph.htm 
http://www.indians.org/welker/joseph.htm 
 
Chief Joseph Quotes 
http://www.pbs.org/weta/thewest/resources/archives/six/jospeak.htm 
 
Chief Looking Glass 
http://www.pbs.org/weta/thewest/people/i_r/looking.htm  
http://www.lib.uidaho.edu/mcbeth/sohon/lookingglass.htm 



 36

 
Chief White Bird (Nez Perce Chief who fled to Canada after the Nez Perce War) 
http://www.ohs.org/education/oregonhistory/historical_records/dspDocument.cfm?doc_ID=39A
5200E-B6D2-9C10-EC5162FFD81706D9 
http://www.fs.fed.us/npnht/people/index.shtml#White%20Bird 
 
Poker Joe (French/Nez Perce person who contributed to Nez Perce battle strategy) 
http://www.fs.fed.us/npnht/people/index.shtml#White%20Bird 
 
Key Characters: “White” Americans 
 
Lt. C.E.S. Wood (though ordered to pursue, he sympathized with the Nez Perce) 
http://www.fs.fed.us/npnht/people/index.shtml#wood 
Wood’s written account of the “Pursuit and Capture of Chief Joseph” 
http://www.pbs.org/weta/thewest/resources/archives/six/joseph.htm 
 
General O.O. Howard (sent by General Sherman to make sure the “non-treaty” Nez Perce to 
moved to a reservation) 
http://www.pbs.org/weta/thewest/people/d_h/howard.htm 
http://en.wikipedia.org/wiki/Oliver_Howard 
 
General Nelson Miles 
http://www.pbs.org/weta/thewest/people/i_r/miles.htm 
http://en.wikipedia.org/wiki/Nelson_Appleton_Miles 
http://www.spartacus.schoolnet.co.uk/WWmilesN.htm 
 
Colonel John Gibbon 
http://en.wikipedia.org/wiki/Battle_of_the_Big_Hole 
http://en.wikipedia.org/wiki/John_Gibbon 
 
General Tecumseh Sherman (Head of U.S. Army and campaigns to move Native Americans to 
reservations) 
http://www.pbs.org/weta/thewest/people/s_z/sherman.htm 
 
General Philip Sheridan (US Army Commander of the Northern Plains, Superior to General 
Miles) 
http://www.pbs.org/weta/thewest/people/s_z/sheridan.htm 
 
Emma Cowen (Montana settler and a tourist to Yellowstone who was captured by Nez Perce for 
three days during Nez Perce War) 
http://www.fs.fed.us/npnht/people/index.shtml#emma  
 
Alice Fletcher (leader in the movement to bring Native Americans into the mainstream of white 
society) 
http://www.pbs.org/weta/thewest/people/d_h/fletcher.htm 
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Student Instructions for Writing Your Jefferson 
Monologue 

 
In your monologue, you need to first research and review the primary (written or spoken by 
Jefferson) documents and secondary documents (other person’s accounts) about Jefferson’s 
political philosophy and attitudes towards Native Americans.  Each person on the Jefferson team 
should create a monologue of Jefferson commenting about a specific historical event, i.e. the 
Treaty of 1855, Treaty of 1863, demand by U.S. for Nez Perce to move to reservations, surrender 
of Nez Perce, and re-location of Nez Perce to Oklahoma and later Colville Reservation.  
 
The handout for Jefferson and each historical event list good links to begin your research. 
 
You should work with the other students on the Jefferson team to share your research and 
understanding of Jefferson’s vision of the world and Native Americans.    
 
After you have done your research, you need to imagine yourself as Thomas Jefferson 
reflecting on how his vision for the United States as been carried out (or not) in your 
assigned historical event.  You will want to persuade one of the historical figures to follow 
your vision.  In order to do that you need to understand the person to whom you are 
speaking to frame your argument effectively. 
 
In your monologue, you need to think about and answer these key questions:   
 
What was your role in the development of the Pacific Northwest? 
 
 
 
 
What was your relationship to and attitude towards Native Americans? 
 
 
 
 
 
 
 
 
What would you think and feel about the historical event that has just happened?   
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Is this historical event what you expected or hoped for in your vision for the expansion of the 
United States?    Why or why not? 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
What would be your hopes and or fears about the United States’ future relationship with Native 
Americans after this historical event?  
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When writing your monologue, think about: 
 
Your audience: Who are you talking to?   (U.S. Government, Native Americans, settler farmers, 
military, who?) 
 
 
 
 
What would you be trying to persuade them about? 
 
 
 
 
 
 
 
 
What visuals can you use to support your monologue? (i.e. blown up photograph or picture of 
Jefferson or another character, political cartoons, pieces of clothing, an object, etc.) 
 
 
 
 
 
 
 
 
Do you have specific quotes that could be included in your monologue (no more than a few 
sentences or a paragraph should be quoted in your monologue)? 
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Jefferson Resources 
 
Jefferson’s Complete Instructions to Lewis and Clark 
http://www.library.csi.cuny.edu/dept/history/lavender/jefflett.html  
 
Biographical information on Jefferson and his philosophy 
http://en.wikipedia.org/wiki/Thomas_Jefferson 
http://en.wikipedia.org/wiki/Jeffersonian_political_philosophy 
http://en.wikipedia.org/wiki/Jeffersonian_democracy 
 
Quotations from Jefferson on Native Americans Policy 
http://etext.virginia.edu/etcbin/ot2www-
jeffquot?specfile=/web/data/jefferson/quotations/www/jeffquot.o2w&act=text&offset=699021&t
extreg=0&query=native+american 
 
Jefferson’s view of Native Americans 
http://www.earlyamerica.com/review/2002_summer_fall/tj_views.htm 
http://www.hup.harvard.edu/features/waljef/press.html 
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Univ. Press of Virginia, 1995). Portrays Jefferson in terms of the sentimental, moral 
sense theory of his time and offers an excellent account of his emotional life.  

Grinde, Jr. Donald A. "Thomas Jefferson's Dualistic Perception of Native Americans," in 
Thomas Jefferson and the Education of a Citizen, ed. James Gilreath (Washington D.C.: 
Library of Congress, 1999), 193-208.  
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definitive biography, but needs to be supplemented with more recent scholarship.  

Peterson, Merrill D. (ed). Thomas Jefferson: A Reference Biography (New York: Scribners, 
1986). Individual essays covering various aspects of Jefferson's life and interests. 

Ronda, James P. (ed). Thomas Jefferson and the Changing West: From Conquest to 
Conservation (Albuquerque: Univ. of New Mexico Press, 1997).  
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PERSUASIVE ESSAY ASSESSMENT RUBRIC 
 

Criteria 4 3 2 1 

The claim I make a claim for or 
against reparations and 
explain why it is 
controversial. 

I make a claim for or 
against reparations but 
don't explain why it is 
controversial. 

My claim for or against 
reparations is buried, 
confused and/or unclear. 

I don't say what my 
argument or claim for or 
against reparations is. 

Reasons in 
support of 
the claim for 
or against 
reparations 

I give clear and accurate 
reasons in support of my 
claim.  I cite several 
specific examples 
presented in this unit. 

I give reasons in support 
of my claim but I may 
overlook important 
reasons.  I cite only one 
or two specific 
examples presented in 
this unit. 

I give 1 or 2 weak 
reasons and use 
examples that don't 
support my claim or are 
irrelevant or confusing.   

I do not give convincing 
reasons in support of my 
claim.  I cite no 
examples from the unit. 

Organization My writing has a 
compelling opening, an 
informative middle and 
a satisfying conclusion.  
I included detailed 
background information 
about the case. 

My writing has a 
beginning, middle and 
end. I included some 
background information 
about the case. 

My writing is organized 
but sometimes gets off 
topic.  I included little 
background information 
about the case. 

My writing is aimless 
and disorganized.  I 
included no background 
information about the 
case. 

Voice and 
tone 

I support my position 
with specific examples 
and facts and avoid 
opinions and feelings. 

I support my position 
with examples and facts, 
but sometimes include 
my opinions and 
feelings. 

I may support my 
position with some 
examples and facts, but 
rely mostly on my 
opinions and feelings. 

I rely only on my 
opinions and feelings.  
My writing is too 
informal. 

Word choice The words I use are 
striking but natural, 
varied and vivid. 

I make routine word 
choices. 

The words I use are 
often dull or uninspired 
or sound like I am 
trying too hard to 
impress. 

I use the same words 
over and over and over. 
Some words may be 
confusing to a reader. 

Sentence 
fluency 

My sentences are clear, 
complete, and of 
varying lengths. 

I have well-constructed 
sentences. 

My sentences are 
sometimes awkward, 
and/or contain run-ons 
and fragments. 

Many run-ons, 
fragments and awkward 
phrasings make my 
essay hard to read. 

Conventions I use correct grammar, 
spelling, and 
punctuation. 

I generally use correct 
conventions. I have a 
couple of errors I should 
fix, but they don’t 
interfere with 
readability. 

I have enough errors in 
my essay to distract a 
reader. 

Numerous errors make 
my paper hard to read. 

For Extra 
Credit: 
Reasons 
against the 
claim 

I discuss the reasons 
against my claim and 
explain why it is valid 
anyway. 

I discuss the reasons 
against my claim but 
leave some reasons out 
and/or don't explain 
why the claim still 
stands. 

I say that there are 
reasons against the 
claim but I don't discuss 
them. 

I do not acknowledge or 
discuss the reasons 
against the claim. 


