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2007:  The Great Depression 

 
Names: Matt Hiefield, Amit Kobrowski, Gabor Muskat 
 
Schools: Sunset High School, Westview High School 
 
Target Grade Level: 11-12th Grade U.S. History 
 
Approximate Time Needed: 2 weeks  
 
Unit Name:  New Deal or Raw Deal? 
 
Unit Essential Questions: To what extent was FDR’s New Deal progressive? To what extent 
was the New Deal maintenance of the status quo?  
 
Unit Overview: This unit is comprised of six lessons that explore social, political and economic 
issues surrounding FDR’s New Deal.  The unit essential question asks to what extent was the 
New Deal progressive or maintenance of the status quo?  The lessons will begin by defining 
‘progressive’ and ‘status quo’. Then, through a variety of activities incorporating primary 
documents, drama and maps, students will explore different interpretations of the New Deal and 
formulate opinions on the merits of the New Deal.  The unit will align to the National History 
Standards, Oregon's social science PASS standards, and the National Geography Standards.   
 
Prerequisite knowledge: Roaring 20s', Great Depression, Progressive Era, tension between 
democracy and economic and political freedoms, basic New Deal programs.  
 
Unit Lesson Plans: 

1. The meaning behind the words: a Socratic seminar 
2. Critics of the New Deal DBQ (document-based question) 
3. Connecting the maps 
4. Debating the central question: voices from around the country 
5. Cocktail party; dramatic play 
6. Unit assessment: letters to the editor 
7. Bibliography 

 
National History Standards: 
 
Standard 1: Chronological Thinking  

A. Distinguish between past, present, and future time. 
B. Identify the temporal structure of a historical narrative or story. 
C. Establish temporal order in constructing historical narratives.  
D. Measure and calculate calendar time.  
E. Interpret data presented in time lines and create time lines.  
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F. Reconstruct patterns of historical succession and duration; explain historical continuity 
and change.  

G. Compare alternative models for periodization.  
 
Standard 2: Historical Comprehension  

A. Identify the author or source of the historical document or narrative, assess its credibility.  
B. Reconstruct the literal meaning of a historical passage. 
C. Identify the central question(s) the historical narrative addresses. 
D. Differentiate between historical facts and historical interpretations. 
E. Read historical narratives imaginatively.  
F. Appreciate historical perspectives.  
G. Draw upon data in historical maps. 
H. Utilize visual, mathematical, and quantitative data. 

 
Standard 3: Historical Analysis and Interpretation 

A. Compare and contrast differing sets of ideas.  
B. Consider multiple perspectives.  
C. Analyze cause-and-effect relationships and multiple causation, including the importance 

of the individual, the influence of ideas.  
D. Draw comparisons across eras and regions in order to define enduring issues.  
E. Distinguish between unsupported expressions of opinion and informed hypotheses 

grounded in historical evidence.  
F. Compare competing historical narratives.  
G. Challenge arguments of historical inevitability.  
H. Hold interpretations of history as tentative.  
I. Evaluate major debates among historians.  
J. Hypothesize the influence of the past.  

 
Standard 4: Historical Research Capabilities 

A. Formulate historical questions.  
B. Obtain historical data from a variety of sources.  
C. Interrogate historical data.  
D. Identify the gaps in the available records, marshal contextual knowledge and perspectives 

of the time and place. 
E. Employ quantitative analysis.  

 
National Geography Standards: 
 
Standard 1:  How to use maps and other geographic representations, tools, and technologies to 
acquire, process, and report information. 
Standard 6:  How culture and experience influence people’s perception of places and regions. 
Standard 9:  The characteristics, distribution, and migration of human populations. 
Standard 11: The patterns and networks of economic interdependence on Earth’s surface. 
Standard 12: The process, patterns, and functions of human settlement. 
Standard 17: How to apply geography to interpret the past. 
Standard 18: To apply geography to interpret the present and plan for the future. 





OREGON GRADE-LEVEL STANDARDS

Grade 8

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

Understand the major consequences of imperialism in
Asia and Africa at the turn of the century.

Understand Japanese expansion overseas and the
consequences for Japan and Asia during the 20th

century.

Understand the impact of the Chinese Revolution of
1911, and the cause of China’s Communist Revolution
in 1949.

Identify and understand the causes and consequences
of the Russian Revolution of 1917, and the impact on
politics in nations around the world.

Identify and understand the causes and consequences
of the Mexican Revolution of 1911-1917.

fiction, and other sources
• demonstrates historical perspective and considers

context in examining historical narratives, docu-
ments, or events

• analyzes historical data to assess source, context,
authenticity, and bias

Understand the causes, characteristics, lasting influence,
and impact of political, economic, and social develop-
ments in world history.
Understand how innovations in industry and transpor-
tation created the factory system, which led to the
Industrial Revolution and transformed capitalism.

Understand how the Agricultural Revolution contrib-
uted to and accompanied the Industrial Revolution.

Understand the concepts of imperialism and national-
ism.

Understand how European colonizers interacted with
indigenous populations of Africa, India, and Southeast
Asia, and how the native populations responded.

World History

Understand the political, economic, and cultural impact,
and lasting influence of early civilizations on world
development.
Understand the major characteristics and historical
influence of the early civilizations of Mesopotamia,
Indus River Valley, Egypt, the Americas, Greece.

Identify and give examples of the political, economic,
and social characteristics of the Roman Republic and
Empire, and how they are reflected in the law, govern-
ment, economy and society of the United States.

Understand the importance of the rise of Islam and its
interaction with Europe.

Understand the development of the empires and
kingdoms of sub-Saharan Africa, Imperial China, and
feudal Japan.

Understand the major developments and societal impact
of feudalism, the church, and the rise of cities in the
European Middle Ages.

Understand the characteristics and impact of Renais-
sance thinking, art, and learning.

HISTORY, cont.

Criterion C1: UNDERSTANDING OF HUMAN
HISTORY
Understand the importance and lasting influence of
significant eras, cultures, developments, and ideas in
human history.

Descriptions of Proficient Performance for C1:
• demonstrates proficient understanding of important

developments in history and their relationship to sig-
nificant eras, issues, events, and phenomena. (See
the Eligible Content for Oregon Statewide Assess-
ment for possible topics.)
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   continued on page 14
Italicized text defines eligible content that may appear on the Oregon Statewide Assessments.



OREGON GRADE-LEVEL STANDARDS

Grade 8

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

Identify and understand the causes of WWI and the
reasons why the United States entered this war.

Understand the character of the war on the western
and eastern fronts in World War I, and how new
military technology contributed to the scale and
duration of the war.

Understand how the terms of the Versailles Treaty and
the social and economic challenges of the postwar
decade set the stage for World War II.

Understand how the United States and other nations
responded to aggression in Europe and Asia during the
first half of the 20th century.

Understand isolationism and the military and
economic mobilization of the United States prior to
and during World War II, and its impact on American
society.

Understand the character of the war in Europe and the
Pacific, and the role of inventions and new technology
on the course of the war.

Understand the systemic campaign of terror and
persecution in Nazi Germany.

Understand the response of the world community to
the Nazis and to the Holocaust.

Identify and understand the causes and consequences
of the resistance movement in India.

Understand the division of Europe after WWII leading
to the Cold War.

Understand the impact of the Cold War on individuals,
groups, and nations.

Understand the causes and impact of the Korean and
Vietnam Wars.

HISTORY, cont.

-14-Italicized text defines eligible content that may appear on the Oregon Statewide Assessments.



OREGON GRADE-LEVEL STANDARDS

Grade 8

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

HISTORY, cont.

Understand how individuals, issues, and events changed
or significantly influenced the course of U.S. history
after 1900.
Identify and understand the effects of 19th century
reform movements on American life in the early 20th

century.

Understand the concerns, successes, and limitations of
Progressivism.

Understand how new inventions, new methods of
production, and new sources of power transformed
work, production, and labor in the early 20th century.

Understand the changes in society and culture in the
early 20th century.

Understand the causes of the Great Depression and the
effect of the Great Depression on the American family.

Understand how the Franklin D. Roosevelt administra-
tion and the New Deal addressed the Great Depression,
redefined the role of government, and had a profound
impact on American life.

Understand the changes that created the economic
boom after World War II.

U.S. History
Understand how individuals, issues, and events changed
or significantly influenced the course of U.S. history
post American Revolution through 1900.

Identify and understand the issues and events that were
addressed at the Constitutional Convention.

Trace the route and understand the significance of the
Lewis and Clark Expedition.

Understand the effects of 19th century westward
migration, the idea of Manifest Destiny, European
immigration, and rural to urban migration on indig-
enous populations and newcomers in the United States.

Understand the effects of Jacksonian Democracy on
political practices.

Recognize and understand conditions of the African
slave trade and experiences of enslaved African-
Americans and “free Blacks” in the United States.

Understand how the abolitionists advocated for the end
of slavery and the impact of their activities.

Understand how African-Americans dealt with the
conditions of their enslavement and used religion and
family to create a viable culture to cope with the effects
of slavery.

Identify and understand the events that led to the Civil
War.

Understand the political, economic, and social causes,
course, and impact of the Civil War.

Understand how Reconstruction affected the country.

Identify and understand Constitutional changes that
resulted from the Civil War and Reconstruction.

Understand the effects of Indian Wars and the opening
of the West on Native American tribes.

Understand the effects of Indian Wars and the opening
of the West on Native American tribes.

UNDERSTAND UNITED STATES HISTORY  (PASS
Standard D)

Understand significant eras, concepts, events, and
relationships in U.S. history. Employ historical thinking
and inquiry to understand events, issues, developments,
relationships, and perspectives of history.

Criterion D1: UNDERSTANDING OF U.S.
HISTORY
Understand the causes, characteristics, and impact of
political, economic, and social developments in U.S.
history.
Descriptions of Proficient Performance for D1:
• demonstrates proficient understanding of impor-

tant developments in U.S. history and their rela-
tionship to significant eras, issues, events, and
phenomena. (See the Eligible Content for Oregon
Statewide Assessment for possible topics.)

Criterion D2: HISTORICAL ANALYSIS AND
COMPREHENSION
Analyze cause-and-effect relationships, multiple
causation, and patterns of change or continuity in
U.S. history.
Descriptions of Proficient Performance for D2:

• analyzes cause-effect relationships in U.S. history,
considering the influence of events and individu-
als, the importance of ideas and context, and the
role of chance

• identifies  short- and long-term effects of events,
issues, decisions, or phenomena in U.S. history

• uses non-narrative historical data (maps, pictures,
statistics, art, music, etc.) to understand historical
context

• compares presentations of U.S. history found in
varied narratives, primary source documents, bi-
ographies, fiction, and other sources

-16-
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Italicized text defines eligible content that may appear on the Oregon Statewide Assessments.



OREGON GRADE-LEVEL STANDARDS

Grade 8

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

Understand the effects of the Irish potato famine in the
mid-1800s on the U.S. society.

Understand the motivations for territorial expansion to
the Pacific Ocean/Hawaii (“Manifest Destiny”).

Understand the effect of territorial expansion on other
nations and their people.

State and Local History

Understand how various groups of people were affected
by events and developments in Oregon state history.
Identify and understand significant events, develop-
ments, groups, and people in the history of Oregon from
post-American Revolution until 1900.

Understand the interactions and contributions of the
various people and cultures that have lived in or
migrated to the area that is now Oregon from post-
American Revolution until 1900.

Understand the lasting influence of events and develop-
ments in local history.

Understand the causes, characteristics, and impact of
political, economic, and social developments in
Oregon state history.
Identify and understand significant events, develop-
ments, groups, and people in the history of Oregon
after 1900.

Understand the interactions and contributions of the
various people and cultures that have lived in or
migrated to the area that is now Oregon after 1900.

Consider and analyze different interpretations of key
events and/or issues in history from the perspective of
Oregon.

Understand the causes, characteristics and impact, and
lasting influence of political, economic, and social
developments in local history

• demonstrates historical perspective and considers
context in examining historical narratives, docu-
ments, or events

Criterion D3: CHRONOLOGICAL THINKING

Understand and reconstruct chronological relationships
and patterns of succession and duration in U.S. history.
Descriptions of Proficient Performance for D3:

• presents significant dates and chronological
sequences in U.S. history

• develops and communicates hypotheses, analyses,
interpretations, and/or conclusions based on histori-
cal chronology and sequence

HISTORY, cont.

-17-Italicized text defines eligible content that may appear on the Oregon Statewide Assessments.



OREGON GRADE-LEVEL STANDARDS

Grade 8

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

SOCIAL SCIENCE ANALYSIS

Clarify key aspects of an event, issue, or problem
through inquiry and research.

Define, research, and explain an event, issue, problem,
or phenomenon and its significance to society.

ANALYZE ISSUES AND EVENTS
(PASS Standard A)
Analyze complex societal issues, phenomena, and
events, past and present, posing and communicating
potential interpretations and responses. Use varied
information sources and technology in social science
inquiry and analysis.

Criterion A1: FRAMING OF EVENT(S),
ISSUE(S), AND PROBLEM(S)

Define and explain a complex event, issue, problem,
or phenomenon (historical or contemporary) of
significance to society.
Descriptions of Proficient Performance for A1:
• establishes an insightful thesis or question to

organize analysis
• provides detailed descriptions demonstrating

connections between components of the topic
• uses a variety of examples to show implications

and/or significance of the topic to society

Criterion A2: USE OF RESEARCH AND
INQUIRY

Analyze, interpret, and evaluate researched informa-
tion, statistics, and other data, presenting differing
points of view and noting patterns, limitations, and
biases.

Descriptions of Proficient Performance for A2:
• researches, generates, and/or gathers information,

statistics, and other data using processes and
sources such as:
• electronic and print resources
• primary and secondary source documents,

artifacts, maps, tables, or graphs
• interviews or surveys
• systematic observations

Gather, interpret, use, and document information from
multiple sources, distinguishing facts from opinions and
recognizing points of view.

Gather, analyze, use, and document information from
various sources, distinguishing facts, opinions, infer-
ences, biases, stereotypes, and persuasive appeals.
Understand what it means to be a critical consumer of
information.

-18-
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OREGON GRADE-LEVEL STANDARDS

Grade 8

HIGH SCHOOL STANDARDS (CERTIFICATES

OF INITIAL AND ADVANCED MASTERY)

SOCIAL SCIENCE

OREGON HIGH SCHOOL-TO-COLLEGE STANDARDS

(PASS)

• incorporates quotations and researched information
without plagiarism

• adequately explains viewpoints, minimizing per-
sonal bias

• uses and cites relevant information from various
sources to support different perspectives

Criterion A3: ANALYSIS OF EVENTS, ISSUES,
AND PROBLEMS
Analyze short- and long-term causes and effects of
events, issues, and phenomena at various levels, from
local to international.
Descriptions of Proficient Performance for A3:
• identifies and clarifies several short- and long-term

causes of the topic
• suggests and explains several short- and long-term

effects or consequences of the topic
• demonstrates an understanding of facts versus opin-

ions in presenting data about causes and effects

Criterion A4: INTERPRETING OR PROPOSING
SOLUTIONS TO EVENTS, ISSUES, AND
PROBLEMS
Research reasoned conclusions, acknowledging
alternative interpretations and using supporting data
and defensible criteria.
Descriptions of Proficient Performance for A4:
• develops a defensible, supported conclusion that is

logically related to the thesis or question by:
• proposing, comparing, and evaluating possible

responses to the topic (historical)
and/or

• proposing, comparing, and evaluating alternative
solutions (contemporary)

• avoids oversimplification, overgeneralization, abso-
lute thinking, and faulty reasoning.

Analyze an event, issue, problem, or phenomenon from
varied or opposed perspectives or points of view.

Analyze an event, issue, problem, or phenomenon,
identifying characteristics, influences, causes, and both
short- and long-term effects.

Propose, compare, and judge multiple responses,
alternatives, or solutions; then reach a defensible,
supported conclusion.

Examine a controversial event, issue, or problem from
more than one perspective.

Examine the various characteristics, causes, and effects
of an event, issue, or problem.

Consider two or more outcomes, responses, or solutions;
identify their strengths and weaknesses; then conclude
and justify which is the best.

-19-
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Unit Culminating Assessment:  Letter to the Editor 
 
Students will demonstrate historical empathy, engage in written debate, and assess government 
actions through a culminating “Letter to the Editor” exercise.  Students will read and discuss 
several letters to the editor from the 1930s then will construct their own letter to the editor.  
Students will draw on knowledge and skills gained in the previous lessons – exploring various 
documents and opinions about the New Deal – in order to construct their own argument either 
attacking or defending the New Deal as conservative or radical/progressive.  
 
Bibliography: 
 
Aptheker, Herbert. A Documentary History of the Negro People in the United States, 1st Edition, 
Volume 3.  Secacucus, NJ: Citadel Press, 1947. 
 
Fairclough, Adam. Better Day Coming: Blacks and Equality, 1890-2000, 1st Edition.  New York: 
Penguin, 2001. 
 
Fraser, Steve and Gary Gerstle (eds). The Rise and Fall of the New Deal Order, 1930-1980.  
Princeton, NJ: Princeton University Press, 1989. 
 
Goldberger, David and Paul K. Longmore. The league of the physically handicapped and the 
Great Depression: a case study in the New Disability History. Journal of American History 
87(3), 2000. 
 
Goodwin, Dorris Kearns.  No Ordinary Time: Franklin and Eleanor Roosevelt, the Home Front 
in WWII. New York: Simon and Schuster, 1995. 
 
Gordon, Linda.  Black and white visions of welfare: women’s welfare activism, 1890-1945. 
Journal of American History 78(2), 1991. 
 
Kennedy, David M. Freedom from Fear: The American People in Depression and War, 1929-
1945. New York: Oxford Press, 1999. 
 
Schlesinger, Arthur.  The Politics of Upheaval, 1935-1936, The Age of Roosevelt, Volume 3. 
Boston, MA: Houghton Mifflin, 1960. 
 
Thomas, J. Edward and Carlos Schwantes (eds). The KKK in Oregon.  In Experiences in a 
Promised Land: Essays in Pacific Northwest History. Seattle, WA: University of Washington 
Press, 1990. 
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LESSON #1:  Socratic Seminar 
 
Author: Matt Hiefield 
 
Unit Title:  New Deal or Raw Deal 
Unit Essential Question: Was the New Deal progressive or maintenance of the status quo? 
 
Lesson Title:  The Meaning Behind the Words – a Socratic Seminar 
 
Outcomes/Goals:  

• Students will understand the nuances of language pertaining to the central question. 
 

Objectives: 
• Students will produce an initial definition list of central vocabulary as well as a revised 

definition for each term after the Socratic seminar; 
• Students will engage in a Socratic discussion surrounding questions that are focused on 

the vocabulary. 
 
Time Needed:  1-2 class periods (depending on how many terms and questions you want to 
address during the discussion and the size of your class) 
 
Materials/Resources: 

• Overhead with Unit Central Question, key terms, and guiding questions for discussion. 
• Rules for conducting the Socratic Seminar. 

 
Procedures: 
 
1. Before class begins (preferably the preceding class period) designate a facilitator for the 

Socratic discussion.  The student facilitator will guide the discussion of questions.  Four other 
students are given a class list with a space for check marks.  They will keep track of student 
comments on a quantitative (not qualitative) basis (one check mark for each comment 
provided).  The classroom goal for the discussion is that everyone has a change to contribute 
a comment during the course of the discussion. 

2. At the beginning of class, have students move into a large circle.  They should get out a piece 
of paper (or class journal) and a writing utensil to take notes during the discussion. 

3. Provide an overview of how you would like the discussion to run.  Generally, the facilitator 
asks the teacher to proceed to the first term/question.  Each student then has a chance to 
comment on the term.  After the first round, the facilitator can call on students who raise their 
hand to make additional comments.  By mid-class, the facilitator should give priority to 
students who haven’t participated. 

4. Teacher (or another student) will identify the first term on the overhead.  Going around the 
circle, every student will have two minutes to provide a quick definition based on their own 
understanding and experience.  Following this, students will discuss their thoughts with a 
partner (2 minutes).  Finally, the large circle will reconvene and the facilitator will direct the 
discussion based on students who raise their hands. 
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Assessment Tools and Strategies:  
 
Informal assessment will be made throughout the discussion.  A class list for student 
participation will be kept by the teacher and four other students (check marks can be averaged if 
you want).  A classroom goal is that every student gets a chance to participate at least once.  The 
facilitator can check with the four students to see which students should be encouraged to 
contribute.  Teacher should make note of specific definitions provided by students throughout the 
discussion, especially those that are at odds with one another. 
 
With respect to the final definition of the terms, teacher can give guidance as to stronger and 
weaker definitions.  Historically the definition of the word “progressive” has changed over time.  
It has a slightly different meaning depending on whether it was used in the 1890s, 1930s or at 
present.  For teaching purposes, and later writing, there doesn’t necessarily have to be a standard 
definition that is used by the whole class.  However, students need to understand that they must 
make their preferred definition transparent in their writings and essays. 
 
Note:  Teacher could/should keep comment tallies for information on later Socratic discussions. 
 
Extensions and modifications for diverse learners: 

• For classrooms that have no experience with this type of guided discussion, this lesson 
should be prefaced with a lesson on how to conduct a Socratic seminar (see directions 
following). 

• At the completion of the Socratic discussion, a student volunteer could create a chart of 
term definitions to be posted in the classroom (a resource for later lessons). 
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UNIT QUESTION:  Was the New Deal progressive 
or maintenance of the status quo? 

 
TERMS: 
 
     Progressive 
 
     Status Quo 
 
     Conservative 
 
     Liberal 
 
     Progress 
 
     Political Progress 
 
     Economic Progress 
 
     Social Progress 
 
     Opportunity 
 
 
QUESTIONS: 
 
     What is the AMERICAN DREAM? 
 
     How should PROGRESS be measured? 
 
     What economic benefits should the government provide? 
 
     What is the difference between EQUALITY and JUSTICE? 
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LESSON #2:  Document-Based Question 
 
Author: Gabor Muskat 
 
Unit Title:  New Deal or Raw Deal 
Unit Essential Question: Was the New Deal progressive or maintenance of the status quo? 
 
Lesson Title:  Critics of the New Deal DBQ 
 
Outcomes/Goals:  

• Students will understand the views of various critics of the New Deal; 
• Students will be able to analyze primary documents and create a coherent written 

historical synthesis based on their own interpretation of the primary documents. 
 

Objectives: 
• Students will read primary source documents and respond to the guided questions in 

writing; 
• Students will write a DBQ essay, formulating a thesis and using evidence from the 

primary documents to support their arguments. 
 
Time Needed:  2 class periods (approximately 160 minutes) 
 
Materials/Resources: 

• Primary documents from “The Great Depression and the New Deal, 1933-1939” by 
Robert F. Himmelberg (Greenwood Press Guides to Historic Events of the Twentieth 
Century, 2000): 

1. Senator Huey P. Long Wants Every Man to Be a King 
2. Father Coughlin Demands “Social Justice” 
3. Dr. Francis E. Townsend Promotes Old-Age Pensions 

• Teacher-generated Scaffolding/Guiding Questions 
 
Procedures: 
1. Students will receive several primary source documents with scaffolding questions; students 

will read the documents and respond to the scaffolding questions. 
2. Upon completion they will pair up with a fellow student and discuss their responses to the 

scaffolding questions; during the discussion session the teacher will monitor student progress 
and consult with students as needed. 

3. Teacher will then hand out DBQ rubric and will discuss DBQ expectations. 
4. Students will then respond to a teacher-generated DBQ question with a formal essay that 

requires students to formulate a thesis and use appropriate historical evidence to back up their 
generalizations; students will turn in their essay for formal evaluation. 

 
Note:  You may want to have a class review period prior to handing out the documents, 
synthesizing students’ prior knowledge about the New Deal and reminding them of the 
discussions in Lesson 1 in preparation for the DBQ assignment. 
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Assessment Tools and Strategies:  
1. Informal assessment through monitoring student partner discussions. 
2. Assessment of answers to scaffolding questions based on thoughtfulness and depth of 

responses. 
3. Assessment of formal essay using DBQ rubric. 
 
Scoring Rubric for DBQ: 
 
     Thesis Statement           Documentary Evidence                 Writing Conventions 
 
 
1. Thesis is unclear. 

 
1. Documentary evidence does 
not support the thesis. 
 

 
1.  Grammatical and syntax 
errors detract from the readability 
of the essay. 
 

 
2. Thesis is stated but may not 
clearly address the essay 
question. 
 

 
2.  Evidence from at least 2 of 
the documents are used and 
appropriately support the thesis. 

 
2.  Several grammatical and 
syntax errors present, but do not 
severely detract from the 
readability of the essay. 
 

 
3.  Thesis clearly addresses the 
essay question. 

 
3.  Evidence from ALL 
documents are used and  
appropriately support the thesis. 
 

 
3.  There are only a few 
grammatical or syntax errors but 
they do not detract from the 
readability of the essay. 

 
 
4.  Clear and insightful thesis that 
addresses all key aspects of the 
question. 
 

 
4.  Evidence from ALL 
documents are used with a highly 
persuasive argument in support 
of the thesis. 
 

 
4.  No grammatical or syntax 
errors. 
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GUIDING QUESTIONS FOR DOCUMENT #1 
 
 
1. What were Long’s sources for his appeal? 
 
 
 
 
 
 
 
 
 
 
2. How would you assess Long’s proposals? 
 
 
 
 
 
 
 
 
 
 
3. How did Long represent an alternative to the New Deal? 
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GUIDING QUESTIONS FOR DOCUMENT #2 
 
 
1. What social groups are Coughlin’s primary audience? 
 
 
 
 
 
 
 
 
 
 
2. What is Coughlin’s definition of social justice? 
 
 
 
 
 
 
 
 
 
 
3. How did Coughlin represent an alternative to the New Deal? 
 



 21

Using the information from the election data and the maps, develop a 1-2 paragraph hypothesis 
answering the following question: 
 

Based on maps and election results, is the New Deal progressive or does it 
maintain the status quo? 
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INSERT PDFs HERE 
 
1936 National Election Results   (<1936_election_select.pdf>) 
1938 National Election Results   (<1938_election_select.pdf>) 
1940 National Election Results   (<1940_election_select.pdf>) 
New Deal Maps   (<New Deal Maps.pdf>) 
     1930-40 Unemployment by County 
     1930-40 Change in Home Ownership 
     1920-40 Families with Radios 
     1930-40 Change in Urban Population 
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LESSON #4:  Debate 
 
Author: Matt Hiefield 
 
Unit Title:  New Deal or Raw Deal 
Unit Essential Question: Was the New Deal progressive or maintenance of the status quo? 
 
Lesson Title:  Debating the Central Question – Voices from around the Country 
 
Outcomes/Goals:  

• Students will gain an understanding of different viewpoints from U.S. citizens with 
respect to their perceptions of New Deal programs and outcomes. 

 
Objectives: 

• Students will produce a 1 page position paper using documents to support their assigned 
point of view; 

• Students will engage in an all class debate; 
• Students will write a short response citing the opposing views’ strongest arguments. 

 
Time Needed:  Two class periods of 90-minute each 
 
Materials/Resources: 

• Letters to FDR from a wide variety of Americans (an excellent source of letters is “Down 
and Out in the Great Depression” by Robert McElvaine) 

 
Procedures: 
 
Day One: 

1. Students are given letter packet and told that they will be assigned the “progressive” side 
or the “status quo” side with respect to the impact of the New Deal. 

2. As a class, we will all view the first letter together. Possible progressive elements will be 
labeled with a “P” in the margin and possible status quo elements will be labeled with a 
“SQ” in the margin (see sample letter). 

3. Students process the letters individually in this manner. Students will then meet in groups 
of 3-5 based on their assigned position. Students will compare notes as they prepare to 
write their one page paper.  Paper needs to include a specific thesis statement and needs 
to integrate at least three pieces of evidence from the documents. This paper will serve as 
the central structure for opening arguments of the debate. 

 
Day Two: 

1. Students move to their teams to discuss the strongest evidence for their argument. In a 
class of 30 students, there would be 2 teams of 15 (one supporting the status quo position 
and the other supporting the progressive position). 

2. Students should be given 15 minutes to divide up roles and plan their arguments. Post the 
debate instructions on the board at this time so students can see the roles and time limits 
(see attached debate instructions). 
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3. Debate consists of opening statements, cross examination, rebuttal, and closing 
statements (see debate form handout). 

4. At the end of the debate(s), students will individually write a ½ to 1-page discussion of 
the strongest arguments about the opposing side (status quo will write about progressive 
arguments and vice versa).  If there is time students can write this in class, otherwise it 
can be assigned as homework for the next class period. 

5. At the end of class (or at the start of the next class period) teacher should lead a debrief of 
the debate and ask for a “preliminary vote” at this time (which side won the debate?). 
Teacher can use the word “preliminary” to signify that there is more information in 
upcoming lessons that needs to be considered.  

 
Assessment Tools and Strategies:  
See the “Authentic Assessment” guidelines for a rubric to assess the debate the position papers. 
 
Bibliography: 
 
McElvaine, Robert S.  Down and Out in the Great Depression. The University of North Carolina 
Press, 1983. 
 
Web Letters: 
http://newdeal.feri.org/eleanor/er3a.htm 
http://newdeal.feri.org/texts/subject.htm 
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Debate Instructions 
(to be posted on the board or overhead) 

 
Opening Statement #1 Status Quo Team - 4 minutes (2-3 students) 
Cross-examination by Progressive Team - 2 minutes (2 students) 
 
Opening Statement #1 Progressive Team - 4 minutes (2-3 students) 
Cross-examination by Status Quo Team - 2 minutes (2 students) 
 
Rebuttal #1 Status Quo Team   - 4 minutes (2-3 students) 
Cross-examination by Progressive Team - 2 minutes (2 students) 
 
Rebuttal #1 Progressive Team        - 4 minutes (2-3 students) 
Cross-examination by Status Quo Team - 2 minutes (2 students) 
 
Rebuttal #2 Status Quo Team   - 4 minutes (2-3 students) 
Cross-examination by Progressive Team - 2 minutes (2 students) 
 
Rebuttal #2 Progressive Team        - 4 minutes (2-3 students) 
Cross-examination by Status Quo Team - 2 minutes (2 students) 
 
 
Recess for Closing Statement Formulation - 5 minutes 
 
 
Closing Statement by Progressive Team - 5 minutes (3 students) 
 
Closing Statement by Status Quo Team - 5 minutes (3 students) 
 
Note:  Cross-examination questions, when possible, should be in the form 
of a yes/no question that directly addresses content given in the statement 
and should attempt to weaken the other team’s arguments.  Example:  
Although the worker lost his job, did he still receive help from the 
government? 
 



 26

Sample Letter: 
 
Greensboro, NC 
February 12, 1938 
 
Mrs. Eleanor Roosevelt 
Washington, DC 
 
Dear Mrs. Roosevelt, 
 
On January 1st I was layed off from my work leaving my father the whole support of our family. Just 
recently he was cut down to three days a week with a cut in salary. With seven of us in the family it is just 
about impossible for us to live on this amount. 
 
My mother has been sick for over two months having had a nervous breakdown and we are unable to buy 
or furnish her with the medicine required for her recovery. 
 
I am 18 years of age the oldest girl in the family, and it just seems impossible for me to get a job anywhere. 
I have been to Mills, Stores and Firms of all sorts. I am willing and able to work. Can furnish excellent 
references but at this time of the year it just seems impossible to find work. 
 
We are so in debt and each week the bills are piling higher and higher that it just seems as if there was no 
way out.  We must make a payment on our furniture bill. And if it isn’t paid soon they will be out any day 
for our furniture. And on top of this we are behind in our rent. 
 
It would be a big help if we could get some of our bills paid on as they are already impatient for their 
money. If you could help us out with from $35.00 to $50.00 I believe we would be the happiest family in 
the world. 
 
We have a good respectable family, none of us have ever been in any trouble, and our characters are above 
reproach. 
 
Just as soon as I get back to work and the family on their feet again I will pay you back as much a week as 
possible until your kind favor has been fully repaid. 
 
My father’s work has been very poor for the past year. He is an advertising salesman, and his work right 
now is practically nothing; and as he has had kidney trouble for some time, taking more than he could 
make, for medicine. He has been improving recently, since he had his teeth extracted, and is looking 
forward to a job but which will not be available for a month or more. We went through the depression 
without asking for relief. I registered January 14th for unemployment compensation, and although promised 
$6.25 a wee, have not received a cent as yet. 
 
Won’t you please grant me the aforementioned favor, please make it a personal favor, Mrs. Roosevelt, for 
if you would refer it to a local agency, I would suffer untold delay and embarrassment. 
 
Although we are poor, we try to hold off embarrassment, for you know it is “hard to be broke, and harder to 
admit it.” 
 
Please grant me this favor and I will ever be 
 
Gratefully your, 
D.B. 

SQ 

SQ 

SQ 

P

P

P
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INSERT PDF HERE 
 
Letters to FDR during the Depression (<Depression_Letters.pdf>) 
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LESSON #5:  Cocktail Party 
 
Author: Gabor Muskat 
 
Unit Title:  New Deal or Raw Deal 
Unit Essential Question: Was the New Deal progressive or maintenance of the status quo? 
 
Lesson Title:  Cocktail Party (dramatic play) 
 
Outcomes/Goals:  

• This lesson brings to life key characters of the New Deal period.  Students will gain 
understanding in writing a dramatic role play and applying historical point of view. 

 
Objectives: 

• Student will research biographical information on a teacher-generated list of key 
individuals. 

• Based on the research, students will create character sketches that help them identify the 
points of view of each character on social, political and economic issues related to the 
New Deal. 

• Students will work in groups to create a dialogue-based script. 
• Students will then rehearse and perform the script. 

 
Time Needed:  Approximately 3-4 block periods (240-320 minutes) 
 
Materials/Resources: 
 
For the research appropriate websites include: 

• http://www.u-s-history.com/pages/h1569.html 
• http://library.semo.edu/learn/guides/great_depression.html 
• http://newdeal.feri.org/ 
• http://lcweb2.loc.gov/ammem/wpaintro/wpahome.html 
• http://www.mhrcc.org/fdr/fdr.html 
• http://lcweb2.loc.gov/ammem/afctshtml/tshome.html 

 
Procedures: 
 
1. Teacher will introduce the lesson, using  handouts and overhead.  Teacher will also present a 

mini lecture on dramatic conventions. These dramatic conventions include  
• character introduction 
• character development 
• conflict ( dramatic high point ) 
• dramatic resolution 
• conclusion 
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2. Students will form large groups of 12 (one student for each individual character). Each 
student will then choose a character (based on a teacher-generated list). 

3. Students will then pair up to write a dialogue between their respective choices of historical 
characters. 

4. Students will conduct independent and small group collaborative research to gain 
background understanding of the individual characters identified by the teacher. Characters 
will include: 
• a farmer from the dust bowl region 
• John Lewis (labor leader) 
• Franklin D. Roosevelt 
• a Wall Street stockbroker 
• Eleanor Roosevelt 
• an African American leader 
• A. Phillip Randolph 
• a WPA administrator 
• a person with physical disabilities 
• Huey Long 
• Father Coughlin 
• Charles Townsend.  

 
5. Students will complete character sketches using their research information to help them 

understand the points of views of different characters. Character sketches will also help 
students organize their notes for the dramatic dialogue.  

6. Upon the completion of the writing process, students will work in their large group 
collaboratively to write a script that incorporates all the dialogues. They will blend their 
dialogues and edit their writing in order to script a larger conversation among all the 
characters present at the dinner party.   

7. When students complete the writing process, they will rehearse their dramatic play and 
perform it to their classmates.  

8. Throughout the lesson (research, partner writing, collaborative writing process) the teacher 
will circulate from group to group to offer guidance and answer questions to move the 
process along.  

 
Extensions and modifications:  

• Students who want to further challenge themselves may elect to write a drama editorial 
review as if they were a drama critic after watching the performances of other groups.   

• Special education students may elect to write a less extensive dialogue for their 
respective character. They may also elect to write a narrative instead of a dialogue for 
their character to be presented at the conclusion of the dramatic role play.  

 
Assessment Tools and Strategies:  

1. Research guidelines set up prior to students setting out on their research. Every student 
will have this prior to the beginning of research. 

2. Character sketches are evaluated based on the historical understanding rubric. 
3. Scripts are assessed based on dramatic conventions rubric. 
4. Performance is assessed based on dramatic performance rubric. 
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Research Guidelines: 
 
Students need a minimum of 3 online sources and a print out of relevant information for their 
historical character from each of these sources. Students will need to note the URLs of all the 
sites that contained relevant information. Students should take notes on biographical details and 
specific views on social, economic and political views of the characters. Students will submit 
your research notes for an informal teacher check prior to writing the dramatic dialogue.  
 

Scoring Rubric 
 
   Historical Understanding                  Dramatic Conventions                      Dramatic Performance  
 
 
5. Historical understanding is 
strongly evident through the 
dialogue.  Characters’ points of 
view are accurately represented.  
 

 
5.  Dramatic conventions are 
followed. Dialogue builds to an 
emotional high point. Scene, 
settings, character interactions 
show detailed understanding of 
the characters. 
 

 
5.  Rehearsal is evident through 
well paced dialogues. Good 
transitions and dramatic flow. 
Performance is extremely well 
polished. 
 

 
3.  Historical understanding is 
evident through the dialogue. 
Minor mistakes may be present 
but they do not distract from the 
historicism of the dramatic play. 
Characters’ points of view are 
mostly accurate. 
 

 
3.  Dramatic conventions are 
somewhat followed. Dialogue is 
focused but is more mechanical 
in nature. Script lacks emotional 
content. Scene, setting, 
character interactions show an 
understanding of the character.  
 

 
3.  Rehearsal is evident. 
Dramatic flow is present. 
Performance is somewhat 
polished.  
 

 
1.  Historical understanding is not 
clearly evident through the 
dialogue. Characters’ points of 
view are inaccurate.   
 

 
1.  Dramatic conventions are not 
followed. Dialogue lacks focus. 
Scene, character interactions 
show a lack of understanding of 
the character.  
 

 
1.  Rehearsal is not evident. 
Dialogues do not have well 
developed transitions or dramatic 
flow. Performance is poorly 
presented.  
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New Deal Dramatic Play  
Student Handout 

 
Description: 
 
You will conduct research and record notes on a key individual who played a significant 
role during the New Deal period. Use the following web sites for the research, in 
addition use book based resources you may find in the library. Then you will partner 
with another student and write a dialogue between your two characters focusing on the 
question: Was the New Deal progressive or maintenance of the status quo?  When 
you complete this you will join with other partners to form a larger group and create a 
larger dialogue between multiple characters, seeking an answer to the question 
described above. 
 
Characters to choose from include: 

• a farmer from the dust bowl 
• John Lewis (labor leader) 
• Franklin D. Roosevelt 
• Wall Street stockbroker 
• Eleanor Roosevelt 
• African American leader 
• A. Phillip Randolph 
• WPA administrator 
• a person with physical disabilities 
• Huey Long 
• Father Coughlin 
• Charles Townsend.  

 
Websites for research include: 
 
http://www.u-s-history.com/pages/h1569.html    
http://library.semo.edu/learn/guides/great_depression.html 
http://newdeal.feri.org/  
http://lcweb2.loc.gov/ammem/wpaintro/wpahome.html  
http://www.mhrcc.org/fdr/fdr.html 
http://lcweb2.loc.gov/ammem/afctshtml/tshome.html 
 
Record the following information for your character: 

• biographical data 
• views on political, economic and social issues of the day 
• if possible record opinions about FDR and New Deal programs 
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Dramatic Dialogue: 
 
Be sure to include the following elements in your dramatic dialogue: 

• character introduction 
• character development 
• conflict (dramatic high point) 
• dramatic resolution 
• conclusion 

 
Check with me if you need help with any of the above.  
 
You will have one period for research and one period to write your dramatic dialogue. 
Rehearsal and performance will take place during the third period.  
 

Scoring Rubric 
 
   Historical Understanding                  Dramatic Conventions                      Dramatic Performance  
 
 
5. Historical understanding is 
strongly evident through the 
dialogue.  Characters’ points of 
view are accurately represented.  
 

 
5.  Dramatic conventions are 
followed. Dialogue builds to an 
emotional high point. Scene, 
settings, character interactions 
show detailed understanding of 
the characters. 
 

 
5.  Rehearsal is evident through 
well paced dialogues. Good 
transitions and dramatic flow. 
Performance is extremely well 
polished. 
 

 
3.  Historical understanding is 
evident through the dialogue. 
Minor mistakes may be present 
but they do not distract from the 
historicism of the dramatic play. 
Characters’ points of view are 
mostly accurate. 
 

 
3.  Dramatic conventions are 
somewhat followed. Dialogue is 
focused but is more mechanical 
in nature. Script lacks emotional 
content. Scene, setting, 
character interactions show an 
understanding of the character.  
 

 
3.  Rehearsal is evident. 
Dramatic flow is present. 
Performance is somewhat 
polished.  
 

 
1.  Historical understanding is not 
clearly evident through the 
dialogue. Characters’ points of 
view are inaccurate.   
 

 
1.  Dramatic conventions are not 
followed. Dialogue lacks focus. 
Scene, character interactions 
show a lack of understanding of 
the character.  
 

 
1.  Rehearsal is not evident. 
Dialogues do not have well 
developed transitions or dramatic 
flow. Performance is poorly 
presented.  
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Drama Component Sample Dialogue 
Depression and New Deal 
 
This sample dialogue is to help students see an example of a dramatic dialogue exchange.  
This will serve as a model for students to write their own dialogues. 
 
Cast of Characters: 

• Franklin D. Roosevelt 
o Secretary of War 
o Secretary of the Navy 

• Eleanor Roosevelt 
• A. Phillip Randolph (labor leader) 

 
Setting:  A dinner party where the participants mingle and discuss the question “to what extent 
was the New Deal progressive or to what extent may the New Deal be seen as the maintenance 
of the status quo?” 
 

President pulls aside Randolph and they walk into a back room where 
the Secretary of War and the Secretary of the Navy are already present.  
The President emphatically addresses Randolph: 

 
FDR:  We cannot have a march on Washington. We must approach this labor problem in an 
analytical way. 
 
Randolph: Then, Mr. President, something will have to be done and done at once. 
 
FDR: Something will be done, but there must be no public pressure on the White House. 
 
Randolph: Mr. President, something must be done now! (loud voice) 
 

The military men step closer to Randolph and force him to sit down on a 
chair in front of the president. FDR approaches Randolph with a calm 
demeanor and voice. 

 
FDR: My friend, there is no need to raise your voice. I assure you everything will be arranged to 
address your grievances. But we must keep peace and tranquility in our nation’s capital. Things 
could get out of hand. We don’t want anyone killed! 
Randolph: Then Mr. President, you must do something about getting Negroes employed. Our 
people are turned away at munitions factories. We can’t get government jobs either. 
 
FDR: What do you want Phil? (in an exasperated voice) 
 
Randolph: I want you to address my constituents before we are forced to march in protest. You 
must calm the people down personally. 
 
FDR: OH NO! It would not be wise for me to address them. I think you need to talk to LaGuardia 
or my wife. They would be more suitable for a public address. And again, I will not permit a 
public march. Phil, I don’t want any violence. 
 
Randolph: I think I’d like to talk to Mrs. Roosevelt, if you don’t mind. 
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One of the officers is sent to find Mrs. Roosevelt at the party. He returns 
with her in a few moments after he left the room. 

 
Eleanor: Phil, it is good to see you again. (using a calm voice, with a hand on Randolph’s 
shoulder) 
 
Randolph: Likewise Mrs. Roosevelt. 
 

FDR looks tense. Eleanor glances over and notices the President’s 
expression. She pulls closer to Randolph and sits down on a chair next 
to him. Her voice is empathetic. 

 
Eleanor:  I know your people have not gotten a fair shake, Phil. My husband and I want to do 
what we can. But you must call off this march. 
 
Randolph: I spent many weeks organizing this march. I have lined up leaders from across the 
country. If I am to call this off I need something to take back to them. I need something really 
valuable. 
 

FDR looks pensive, pauses for a moment, then moves closer to 
Randolph with an excited look on his face. 

 
FDR:  I can issue an executive order that would prevent your people from being excluded from 
jobs. Would that be satisfactory?  No discrimination in private or government employment. 
That’s what it would be! 
 
Randolph:  Who is going to enforce this order?  They can make up whatever they want. Who is 
going to prosecute those who disobey the order? Who’s going to investigate claims if employers 
don’t hold to it? 
 
FDR:  We will get someone from the Justice Department. Who is that fella? J. Edgar or 
something. We’ll get him to head up a department just for this purpose. 
 
Randolph: It isn’t enough Mr. President. We must have the backing of the federal government in 
this process. You can at least enforce that! We don’t have a deal unless you put the government 
behind this order. 
 
FDR: You call off the march and I will guarantee the support of the federal government. I’ll 
create a Fair Employment Practice Committee to provide oversight. 
 
Randolph: Thank you Mr. President.  I will return to my constituents and present this proposal to 
them.  I will get back to you with their answer. 
 

Randolph leaves the room. Eleanor smiles at FDR and takes his 
hand. 

 
Note:  Information for this exchange from http://www.fdrlibrary.marist.edu/odex8802.html and 
http://www.nps.gov/archive/elro/glossary/fepc.htm.  
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LESSON #6:  Letter to the Editor 
 
Author: Amit Kobrowski 
 
Unit Title:  New Deal or Raw Deal 
Unit Essential Question: Was the New Deal progressive or maintenance of the status quo? 
 
Lesson Title:  Letters to the Editor (final unit assessment) 
 
Outcomes/Goals:  

• Students will demonstrate historical empathy; 
• Students will engage in written debate; 
• Student will assess government actions during this period. 
 

Objectives: 
• Students will read and discuss several letters to the editor from the 1930s; 
• Student will construct their own letters to the editor; 
• Student letters will attack or defend the New Deal as conservative or progressive/radical. 

 
Time Needed:  90 minute block period 
 
Materials/Resources: 
There are countless letters and articles that could serve as primary documents for research on the 
intent and impact of the New Deal. “The American Spirit” (by Bailey & Kennedy) has a 
significant collection of brief excerpts. A more exhaustive collection can be accessed at 
http://newdeal.feri.org/texts/dates.htm#1936.  This data source is organized by each year of the 
New Deal programs. 
 
Bibliography: 
 
Kennedy, David M. The American Spirit, 11th edition, Vol. 2. Boston: Houghton Mifflin 
Company, 2006. 
The New Deal Network at http://newdeal.feri.org/texts/dates.htm#1936. 
 
Prior Steps and Knowledge: 
 
The Letter to the Editor lesson plan and assessment is the culminating activity for this New Deal 
unit. Immediately prior to reading and writing letters to the editor, students should have 
completed a dramatic enactment of the various viewpoints on the New Deal.  In order to refocus 
students for this lesson, ask students to recap some of the positions that characters took during 
the “cocktail party.” Placing topics and positions on the board or overhead will help student 
visualize the various points of view. 
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Procedures: 
 
1. Before reading the letters, article excerpts, or policy statements, it will be helpful for students 

to have a general background of the crisis of the Depression and the way in which FDR and 
the New Deal programs were attempting to address the crisis.  However, one of the goals of 
each lesson in this unit is for students to uncover more details about the New Deal. 

2. Students should already have some familiarity with the style and structure of Letters to the 
Editor; however, it will be helpful to have some examples of a current issue that has 
generated interest in your community. By reading four or five letters to the editor on a 
current topic, students will have an excellent idea of expectations. 

3. The instructor should print out several documents (letters, etc.) that students will read and 
analyze keeping in mind the essential question as well as the goals and objectives of this 
lesson. 

4. In small groups (3-4 students, combining or breaking up groups from previous lessons), 
students will read and discuss the documents. Given the number of documents available, it is 
quite possible for each student group to have a different collection of documents. This will 
also allow for greater variety in student responses. 

5. As students discuss the letters they begin to assess government actions and the impacts of the 
New Deal programs. The collaboration and conversation that students engage in will 
facilitate their understanding of the documents and their ability to empathize with the men 
and women of the time. 

6. Finally, each student will construct their own letter to the editor in which they take a well 
documented position. 

 
Extensions and modifications:  

• One of the benefits of letters to the editor is that they are easily modified to accommodate 
a variety of learners. Length of letters can be changed - although it will be important to be 
sure to allow sufficient space to demonstrate the objectives. 

• An extension might include a “guest column” to the newspaper or a series of letters 
written over time to demonstrate understanding of the dynamic nature of the Depression 
and the New Deal. 

 
Assessment Tools and Strategies:  

• Students will write a letter to the editor of a newspaper that existed during the New Deal. 
For simplicity it may be best to select an obviously radical or clearly conservative paper.  
Letters will be scored based on the Letters to the Editor Rubric below. 
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Assessment: Letter to the Editor 
 
Steps needed to complete assessment: 

1. Students complete lesson on letters to the editor. 
2. Students select a program to support or critique. 
3. Student choose newspaper and persona for purposes of writing the letter. 

 
Task Description:  Students will write a letter to the editor of a newspaper(s) that existed during 
the New Deal.  For simplicity, it may be best to select an obviously radical newspaper or a 
clearly conservative paper (i.e. Brooklyn Eagle or Wall Street Journal). 
 
Student Prompt:  Write a letter to the editor in which you attack or defend the New Deal as 
conservative or progressive/radical. In your letter you must take a well-reasoned and documented 
position. You should focus on more than one program, but you may concentrate on one 
particular facet of the New Deal (i.e. the farm, banking, rural or urban life, employment, etc.). Be 
sure to explain why you believe this program is either beneficial or destructive to attaining a 
solution to the Depression. 
 
Questions to consider: 

• Did the New Deal expand democracy to groups that were left out of the “American 
Dream?” 

• Did the New Deal constrain capitalism in fundamental ways? 
• Did the New Deal ensure the continuation of capitalism? 
• Did the New Deal only assuage those who sought democratic reforms? 

 
Finally, include a postscript as to why you selected this newspaper to write your letter. 
 
Knowledge needed:  At the conclusion of this unit, students write a letter in response to various 
New Deal programs. In order to complete this task, students will need to understand the ways 
that FDR and the New Deal programs addressed the problems of the Depression and the 
underlying issues of capitalism in the United States before the Depression. 

• A growing disparity between rich and poor; 
• An emphasis on laissez faire capitalism; 
• Reluctance on the part of government to use direct relief for individuals prior to FDR; 
• FDR’s willingness to use a variety of tactics often categorized as relief, recovery and 

reform. 
 
While there are seemingly an endless amount of New Deal programs and new government 
departments/committees to select from, to help narrow the focus to specific but varied aspects of 
the economy it might be best to select the Agricultural Adjustment Administration(s), the 
National Industrial Recovery Act and its subsequent iterations, the NRA and NLRB, and the 
Home Owners Loan Corporation. These programs allow for glimpse at farm, factory, and 
home/quality of life issues. 
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Higher order thinking skills:  Below are some higher order thinking skills incorporated into this 
lesson.  Each piece of student work will require students to address the essential question of 
determining if the New Deal was progressive/radical or conservative. 
 
Students will analyze documents of the New Deal. 
Students will utilize appropriate document to support a thesis. 
Students will adopt the position of a progressive or conservative voice in the Depression. 
Students will explain the impact or intent of a New Deal program. 
 
Student product:  Letters to the editor are valuable because they can be ongoing and/or 
cumulative. Letters can also be modified in length to allow for differentiation. While most letters 
to the editor are intended to persuade the reader, inherent in the format is the opportunity to 
inform the reader. 
 
Scoring Rubric:  See next page. 
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Persuasive Essay: Letter to Editor 
 
Teacher Name:  ________________________________________ 
 
Student Name: _________________________________________ 
 

 
CATEGORY 

4 – Above 
Standards 

3 – Meets 
Standards 

2 – Approaching 
Standards 

1 – Below 
Standards 

 
 
 
 
Attention Grabber 

 
The introductory 
paragraph has a strong 
hook or attention 
grabber that is 
appropriate for the 
audience. This could be 
a strong statement, a 
relevant quotation, 
statistic, or question 
addressed to the 
reader. 
 

 
The introductory 
paragraph has a hook 
or attention grabber, 
but it is weak, rambling 
or inappropriate for the 
audience. 

 
The author has an 
interesting introductory 
paragraph but the 
connection to the topic 
is not clear. 

 
The introductory 
paragraph is not 
interesting AND is not 
relevant to the topic. 

 
Focus or Thesis 
Statement 

 
The thesis statement 
names the topic of the 
essay and outlines the 
main points to be 
discussed. 
 

 
The thesis statement 
names the topic of the 
essay. 

 
The thesis statement 
outlines some or all of 
the main points to be 
discussed but does not 
name the topic. 

 
The thesis statement 
does not name the 
topic AND does not 
preview what will be 
discussed. 

 
 
 
 
Support for Position 

 
Includes 3 or more 
pieces of evidence 
(facts, statistics, 
examples, real-life 
experiences) that 
support the position 
statement. The writer 
anticipates the reader’s 
concerns, biases or 
arguments and has 
provided at least 1 
counter-argument. 
 

 
Includes 3 or more 
pieces of evidence 
(facts, statistics, 
examples, real-life 
experiences) that 
support the position. 

 
Includes 2 pieces of 
evidence (facts, 
statistics, examples, 
real-life experiences) 
that support the 
position statement. 

 
Includes 1 or fewer 
pieces of evidence 
(facts, statistics, 
examples, real-life 
experiences). 

 
 
 
Audience 

 
Demonstrates a clear 
understanding of the 
potential reader and 
uses appropriate 
vocabulary and 
arguments. Anticipates 
reader’s questions and 
provides thorough 
answers appropriate for 
that audience. 
 

 
Demonstrates a 
general understanding 
of the potential reader 
and uses vocabulary 
and arguments 
appropriate for that 
audience. 

 
Demonstrates some 
understanding of the 
potential reader and 
uses arguments 
appropriate for that 
audience. 

 
It is not clear who the 
author is writing for. 

 
 
Adopted Persona 

 
Demonstrates a clear 
understanding of the 
factors, viewpoints, and 
positions of adopted 
writer. 
 

 
Demonstrates a 
general understanding 
of the factors, 
viewpoints, and 
positions of adopted 
writer. 
 

 
Demonstrates some 
understanding of the 
factors, viewpoints, and 
positions of adopted 
writer. 

 
Little evidence of 
understanding the 
factors, viewpoints and 
positions of adopted 
writer. 

 


